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ABSTRACT 
Siwi Nurjanah. 2016. Teaching and Learning Process of Speaking of The Eight 
Grade Students of Smp Al-Firdaus Solo in 2016/2017 Academic Year. Thesis. 
Surakarta: English Education Departement of Islamic Education and Teacher 
Training Faculty. State Islamic Institute of Surakarta. 
 
Advisor  : Fithriyah Nurul Hidayati, M.Pd. 
Key words : Teaching-Learning Process, Speaking Skill 
 
This study was aimed describing how is the teaching-learning of speaking 
to the eight grade student SMP Al-Firdaus Solo in 2016/2017 academic year, 
describing the problem faced by the teacher and the student at the eight grade 
student SMP Al-Firdaus Solo in 2016/2017 academic year, describing the solution 
of the problem faced by the teacher and the student at the eight grade student SMP 
Al-Firdaus Solo in 2016/2017 academic year. 
The method used in this research was descriptive qualitative research 
which analyze in the data in the from of word. The researcher conducted in the 
eight grade student of SMP Al-Firdaus Solo which consist of 29 students. The 
method of collecting data were 1) Observation 2) Interveiw 3)Documentation. The 
data has been analyzed through interactive model proposed by Miles and 
Hubberman (1992: 20) covering Collecting the data, Reducing the data , 
Displaying the data and Drawing conclusion. 
The result of the research that the teacher used the Direct Method and 
Presentation, Practice, Production (PPP). The material used in teaching-learning 
process of speaking skill was taken from Handbook. The media used the teacher 
are Whiteboard,  marker, LCD, Picture and Texbook. The teacher‟s role were as 
organizer, as assessor, as motivator, as controller. The student‟s role were as the 
performer, as listener, as the main subject of learning. The problem faced by the 
teacher were the different levels of students and  arange the time. The problems 
faced by the students were lack motivation, lack vocabularly, pronunciation, low-
self confidence. The solutions of problem faced by the teacher and student were 
by increase low self-confidence, increasing vocabularly, need more motivation, 
pronounciation.    
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CHAPTER I 
INTRODUCTION 
 
In this chapter, the researcher discussed about background of the study, 
problem identification, limitation of study, problem statemen, the objective of 
study, the benefit of study, and the definition of the key term. 
 
A. Background of the Study 
Language is tool of communication. We communicate with other, 
to express our ideas, and to know others idea as well. Without speech we 
cannot communicate with one other. English is one of important language 
in this globalization era. It is used as the language for international 
communication. Many countries use English as the prime language or 
international communication. In learning English language, there are four 
skills which are important to learn, namely listening, speaking, reading, 
and writing. Those skills are supported by some components such as 
vocabulary, grammar, pronunciations, etc. And all of the skills should be 
mastered by the learners through learning. Harmer (1990:16) states that in 
the most general way we can identify four major skills: listening and 
understanding, speaking, reading and understanding and writing. Speaking 
and writing are obviously skills and involve some kind of production on 
the language user is receiving written or spoken language. 
Speaking is one of the most demanding skills in the daily life. 
Every person needs to communicate with others through speaking. 
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Speaking plays an important role in making a social interaction with 
another people to gain information. Thus, it is necessary for every people 
to have a good speaking skill.   
According Lucy (2008: 33) in learning English as foreign 
language, speaking is harder than the other skills. Speaking happens in 
direct real time that we have to think the words, making it in the right form 
to be understood and directly speaking it in front of somebody. We cannot 
revise or edit the word we have said. This is hardly surprising, considering 
elements (ideas, what to say, language, how to use grammar and 
vocabulary, pronounciation as well as listening to react to the person you 
are communicating with) involved when someone is speaking. 
Brown (2003: 140) state that speaking ability is challenging to 
master because speaking skill covers all of English elements. Speaking is 
productive skill that can directly and empirically observed, those 
observations are invariably colored by accuracy and effectiveness of a test 
–taker of listening skill which is necessary compromised the reliability and 
validity of an oral production test. Speaking skill is important skill that 
should be mastered by English learner. Speaking ability able to describe 
how far the language learner mastered about the language itself. Speaking 
ability is challenging to mastering because speaking skill covers all of 
English elements.  
Speaking is productive skill of language learning. It involves 
communicative performance, and other important elements, such as, 
pronunciation, intonation, grammar, vocabulary, etc. They should be 
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taught in any language learning to make the learners be able to use the 
target language to communicate. Speaking is the skill that the students will 
be judged upon most in real-life situations. It is an important part of 
everyday interaction and most often the first impression of a person is 
based on his/her ability to speak fluently and comprehensively. So, as 
teachers, we have a responsibility to prepare the students as much as 
possible to be able to speak in English in the real world outside the 
classroom (Hornby, 1995: 37).   
Learning speaking means learning an interactive processing of 
constructing meaning that involves producing, receiving, and processing 
information (Brown 1994: 130). Like three other categories of language 
performances, listening, reading, and writing; speaking is viewed as a 
significant one. 
In learning speaking there must be many problems facing teachers 
in teaching speaking, for example lack of enthusiastic against speaking 
lessons because they are less controlled vocabulary, it becomes a very 
heavy constraints for teachers. According to Ur (1996: 117) there are 
many factors that cause difficulty in speaking, they are inhibition, nothing 
to say, low mother tongue. In addition, Rabaah (2005: 15) pointed out that 
there are many factor that cause difficulties in speaking English. Some of 
these factors that are related to the learners themselves, are the teaching 
strategies, the curriculum and the environment. For example, many 
learners lack necessary vocabulary to get their meaning across. In teaching 
English especially in teaching speaking, the teacher usually has some 
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techniques in teaching learning process and the teacher must be extremely 
interesting, and fun. 
A good teacher is the teacher who can choose technique and 
strategies in teaching speaking in class and in class, it can be  implied to 
achieve the desired learning objectives. In the use of teaching techniques 
should be adapted to the condition of the students, techniques and 
strategies in teaching for students who are needed by disabled students and 
normal students that are clearly different . Teaching and learning English 
in Junior High School is different from teaching and learning English in 
school for disabled student. It is viewed from the teaching technique and 
strategies. For disabled student, they have a special school for example 
SLB, but the researcher found the formal school in Solo that receive 
disabled students that is Al-Firdaus Solo.  
This study conducted at Al-Firdaus Solo that located on 
Yosodipuro street, no. 56, Solo. SMP Al-Firdaus one favorite and 
inclusive school  in Solo. This school gets “A” accreditation which 
indicate as a good quality school in society and also has the rule, and 
attribute. This school is included as a formal school, but unlike the other 
formal school, it accepts disabled students in regular classes. System in 
learning at this school is different in other schools, here students are 
looking for teacher, so the student must move to another class when the 
clas is changing in any transferred hours university, students moved the 
class to find teachers like subjects in lectures. In the use of the school‟s 
curriculums in Al-firdaus is curriculum 2013. So the school is using two 
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curriculums. The reason to use two curriculums is due to the background 
of the students. To achieve successful learning, the  teacher should know 
the child‟s personal needs. 
The school often gets National championship. In the field of 
English Championship, it had been won, for example for junior high 
school, the student of Al-Firdaus Junior High School ever won in story 
telling the national that organized by Olimpiade Humaniora Nusantara 
(OHARA) Competition in Bogor on October 2016. They also often follow 
in the National champoin.  
In the teaching learning process of speaking especially in the 
eighth grade, the process of teaching and learning speaking in class, 
students follow the lesson fluently.  There are students who are active, and 
there are students who are less active. For students who are active they 
often use English in speaking, and it can be seen in terms of good 
pronunciation. For students who are less capable in speaking, they are less 
active, they are seen less enthusiastic in following lessons. Usually in 
speaking, they are very afraid to try speaking in front of the class, but in 
this portion of the students are not afraid to try speaking in front of the 
class even though grammar is wrong. And judging from the other students 
also attends a very interactive in speaking. According of reseacher‟s 
interview with some of students of SMP Al-Firdaus Solo, the English 
teacher teaches theme enjoyable. For the speaking lesson, students said 
that the teaching learning process is very fun and they do not feel bored.  
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The researcher wants to know the process of the teaching and 
learning process in speaking (which consists of teaching method. the 
material, the media which used by the teacher and teacher and students 
role), problem faced by the teacher and learner and the solution to 
overcome the problem. Based on the explanation above, the researcher 
wants to conduct a research entitled "Teaching and Learning Process of 
Speaking of the Eight Grade of SMP Al-Firdaus Solo in 2016/2017 
Academic Year”. 
 
B. Identification of Problem 
Based on the background of the study above, the identification of 
the problem are: 
1. There are passive students habitual in teaching learning process of 
English speaking skill in SMP Al-Firdaus Solo in 2016/2017 academic 
year. 
2. There are some students who are less in vocabularies in teaching 
learning process of English speaking skill in SMP Al-Firdaus Solo in 
2016/2017 academic year. 
3. There are low enthusiastic students in teaching learning process of 
English speaking skill in SMP Al-Firdaus Solo in 2016/2017 academic 
year . 
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C. Limitation of Study 
In this research, the researcher limits her study in investigating the 
teaching learning process in speaking. In her analysis, she focused on the 
method, material, media and teacher‟s role and student‟s role in teaching 
speaking, the problem faced by the teacher in learning speaking, and the 
solution of the teacher problem in learning speaking.  
 
D. Problem Statement 
Based on the problem limitation above, the problem statement in 
“Teaching and Learning Process of Speaking of the Eight Grade of SMP 
Al-Firdaus Solo in 2016/2017 academic year is: How is the teaching and 
learning process of speaking of the eighth grade of SMP Al-Firdaus Solo 
in 2016/2017 academic year? 
 
E. The Objective of Study 
In the relation the problem statement above the researcher 
formulates the objective of the study to describe how is the teaching and 
learning process of speaking of the eighth of SMP Al-Firdaus Solo in 
2016/2017 academic year. 
 
F. The Benefit of the Study 
The researcher hopes that the result of this study are able to give 
contribution to the improvement of English teaching and learning quality 
both theoretically and practically. 
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1. The theoretical benefit  
The result of this thesis can be used as input in English teaching 
learning process, especially on teaching speaking. Besides, this thesis 
can be one of references for other researcher who will conduct the 
same object with different perspective in English teaching learning 
process. 
2. Practical Benefit  
a. For researcher 
The researcher will know about the process of teaching learning 
process in speaking, directly through observation, and then the 
study could bring the researcher to be a better understanding of 
teaching speaking 
b. For the student  
The study is expected to give significant motivation, new concept 
of teaching learning in speaking, so that they can maximize their 
speaking skill. 
c. For the readers 
The readers will get a large knowledge about the the method of 
teaching learning process in speaking. 
d. For the teacher 
The teacher can be used the method that can motivate the student 
to be active, fun, and involved in the process of English learning. 
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e. For the school 
It is hoped that this research is able to use as a reference at SMP 
Al-Firdaus Solo so that the English teacher get more advancement 
in improving the English teaching learning process. 
 
G. The Definition of Key Terms 
1. Teaching  
Teaching is an art of presenting knowledge, science and skill to the 
student (Brown, 2000: 7). 
2. Learning  
Learning is an activity or work, which is done by the learner during 
the teaching and learning process to get knowledge (Brown, 2000: 18) 
3. Teaching learning process 
Teaching learning process is defined as instructional process 
through organization and direct instruction of teacher, learners and 
material in the classroom (Richard and Roger, 1998: 22) 
4. Speaking  
Speaking is productive skill that can directly and empirically 
observed, those observations are invariably colored by accuracy and 
effectiveness of a test –taker‟s listening skill which is necessary 
compromises the reliability and validity of an oral production test( 
Brown, 2003: 140) 
 
 
10 
 
 
 
5. Teaching Speaking  
It is the teaching learning process in the matter of speaking 
skill. It contributes the new understanding about the speaking to the 
others. It is all about transferring the better understanding of speaking 
to those does not really understand about speaking. Teacher should be 
good animators when asking students to produce language (Jeremy, 
2011:276) 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
In this chapter, the researcher presented some theories proposed by 
some expert theories. There are three parts of theories that will be served by 
the researcher. The theory includes theory of teaching learning process, and 
theory of speaking.   
A. Definition of Teaching Learning Process 
In formal education is composed of teaching and learning. Brown 
(2007:7) stated that teaching means guiding and facilitating learning, 
enabling the learner to learn, seting the conditions of learning. Leo said 
that (2013:1) teaching is stand for treat, encourage, activate, coordinate, 
heighten, infuse, nurture, and graduatee. Teaching means giving the 
instruction to (a person): give a person knowledge skill, ect (Homby, 
1995: 37).  
Based on Crawford (2005: 10) teaching is more than a set of methods. 
Teaching means addressing a set of objectives, for particular group of 
students, at a certain point in the school year, with certain resources, 
within particular time frame, in a particular school and community setting. 
It means finding a balancebetween direct instructions and orchestrating the 
activities of individuals and groups of students. Itmeans developing 
students‟ skills and strategies for learning, at the same time they learn the 
content of the curriculum. 
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According to Stren in Johnson (1991: 10) English language teaching is 
defined broadly as creating situation that promote second language and 
learning. It involves organizing learning environment, language use and 
language learning activities that are intended to facilited students language 
development.  
Kimble & Garmezy in Brown (2002: 7) learning is a relatively 
permanent change in a behavioral tendency and is the result of reinforced 
practice. According to Harmer (1998: 33) learning can be defined as “the 
process of accepting the knowledge”. Manser (1995: 237) said that 
learning is an activity to gain knowledge or skill.  
Breaking down the component of the definition of the learning, we can 
extract domain of research inquiry (Brown, 2000: 8)   as follows: 
1. Learning is acquisition or “getting” 
2. Learning is retention of information or skill. 
3. Retention implies stronger system, memory, cognitive organization. 
4. Learning involves active, conscious focus on and acting upon events 
outside or inside the organism. 
5. Learning is relatively permanent but subject to forgetting. 
6. Learning involves some from of practice, perhaps reinforced practice. 
7. Learning is a change in behavior. 
Teaching learning process is an activity involving teachers and 
pupils in a learning activity. Teaching learning process is defined as 
instructional process through the organization and direct instruction of the 
teacher, learners and materials in the classroom (Richard and Rodgers, 
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1998:22). So the teaching learning is an activity involving teachers and 
pupils who aim to understand the English language material including four 
skills then practice it and develop it. 
1. Components of English Teaching Learning Process  
Those component of teaching and learning process needs some 
components to pepare in order that the process run well. Those 
components of teaching and learning process are related to each other 
(Richard, 1985: 70) classifies the components of teaching and learning 
process into six componen: they are learning objective, the curriculum 
and syllabus model, the role of teacher, and the students, the material 
and evaluation. 
a. Learning Objective 
Matshon (2011: 30) statet that learning objectives are also 
statements that describe a learner will be to do as a result of 
teaching. Learning objectives are aimed at the tree domains of 
learning, knowledge, skill and attitudes. These are also termed the 
cognitive, psychomotor and effective domain learning. 
b. Need Analysis  
Need analysis as a distinct and necessery phase in planing 
educational programs emerged in the 1960‟s as part of the systems 
approach to curriculum development and was part of the prevalent 
philosophyof educational accountability (Suffebean McComick, 
Brinkerhoff and Nelson1985).  
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Jhons and Jhons (1977) provide such as a list based on a needs 
analysis of problem studets hane with discussion the most frequent 
difficulties were:  
1) Comprehension of spoken English ( they speak to fast, they 
mumble, vocabularly is idiomtic) 
2) The pressing need to formulate a contribution quickly ( I 
can‟t think what to say) 
3) Shyness about the value of a contribution ( I might say 
something wrong) 
4) Inability to formulate an idea english ( I don‟t know how to 
say it in english) 
5) Awareness that a given function may be realized in 
different ways ( I don‟t know the best way to say it)  
6) Frustation about being unable to enter the discussion ( some 
students speak too much)  
c. Syllabus  
Syllabus design is conserned with the choise and sequencing of 
instructional content (Richard, 1997: 8). In language teaching, the 
syllabus has traditionality been the stating point in planing in 
language program, rather than an activity that occurs midway in the 
process. The concept of language syllabus has been fundamental in 
the development of language teaching practice in the twentienth 
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When a syllabus is avaible, it becomes a useful for starting 
point in surveying the exsisting situation. Syllabus ideally 
(Olshtain, 1990: 28) describes: 
1) What the learners are expected to know and the and of the 
course or the course objectives in operational terms. 
2) What is to be taught or learned during the course, in the 
form of an invertory of items.  
3) When it is to be taught and at what rate of progress, relating 
the inventor of items to different levels and stages as well 
to the time constraintsof the course.  
4) How it is so be taught, suggesting procedures, tehniques 
and materials. 
5) How it is to be evaluated, suggesting testing and evaluating 
mechanism. 
d. Material 
Material has important role in teaching learning process. 
Teacher has responsibility to choose material. Material is the 
amount of information about the fact, principles and concept, 
which are needed to achieve the goal. The material used in the 
process of teaching and learning should be suitable with the subject 
being learned and also the student knowledge.  
The English teaching material must be interesting and fun, 
the from of material support for language teaching comes from 
textbook. According to Brewster (2003: 152) there are some reason 
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why the texsbook is used in teaching learning; it is useful learning 
aid for the students, it can identify what should be taught or 
learned, it can indicate what methodology should be used, it can 
provide attractively and economically, all or most material needed. 
With interesting and fun learning atmosphere, the student will be 
more motivated to study.  
Good instructional materials are an important part of the 
process of instruction (Richard 1997: 15). He also stated that the 
effective istructional materials in language teaching have the 
following characteristics:  
1) They are based on theoritically sound learning principles. 
2) They arouse and maintain the learners‟ interest and attention. 
3) They are appropriate to the learners‟ needs and background. 
4) They provide meaningful activities for lerners. 
5) They provide opportunities for communication and authentic 
language use. 
The following teaching materials are in use nowadays: 
teacher‟s books, pupil‟s books, visual materials, audio materials, 
and audio-visual materials. 
1) A teacher‟s book  
A teacher‟s book must be comprehensive enough to be 
a help to be teacher. This book should provide all the recorded 
material; summaries of the aims and new teaching point of each 
lesson; a summary all of audio and  visual materials requaired; 
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suggestions for the conduct of the lesson and examples of how 
the teaching points can be developed. 
2) Student‟s books 
Student‟s books must include texsbook, manuals, 
suplementary readers, dictionaries, programed material.  
a). Textbook 
Textbook is one of the most important sources for 
obtaining knowledge. It contains the material at which 
students work both during class-periods under the 
teacher‟s supervision and at home independently. The 
textbook also determines the ways and the techniques 
students should use in learning the material to be able to 
apply it when hearing, speaking, reading, and writing. 
b). Manuals 
The manuals is a handbook which may be used in 
addition to the textbook, for example, English Grammar 
for Secondary School by E.P. Shubin and V. V. Sitel, in 
which students can find useful information about various 
items of English grammar described in a traditional way. 
c). Selected readings 
There is great variety of suplementary readers 
graded in forms and types of schools. For example, Stuart 
Little by E. B. White; English Readers for the 6
th
 and for 
the 7
th
 forms; Our Animals Friends(for the 7
th
 form) 
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d). Dictionaries  
For learning English there are some English 
Rusian dictionaries avaible, for intance, the Learner’s  
English-Rusian Dictionary, compailed by S. K. Folomkina 
and H. M. Weiser (M., 1962). The students needs a 
dictionary to read a text which contains unfamiliar words. 
e). Programmed materials 
They are necessary when programmed learning are 
as follows:  
(1) Learning by small easy steps. Every step or freme calls 
for a written or an oral response which requires both 
attention and thought. 
(2) Immediate reinforcement by supplying a correct 
answer after each response. The pupil is aware that his 
response is right. The steps are so small and their 
arrangement is so orderly that he is likely to make very 
few errors. When an errror occurs, he discovers his 
mistake immedietly by comparing his response with 
the one given in “the feed-back” 
(3) Progression at the learning rete of each individual 
students can work at his own pace. 
Programmed at the learning rate of each individual 
relationship berween the learner and his task. He learns for 
him self and the programme teaches him. Programming is 
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concerned with effective teaching since it is aimed, as 
carefully as possible, at a particullar group of students and 
leads them through a number of step toward mastering a 
carefully through-out and circumscribed teaching point 
programming allows the teacher to improve the 
effectivness of teaching by constructing materials which 
will guide the students through a series of steps towards 
the mastery of a learning problem. These steps should be 
of appripriate size and require the student‟s active 
cooperation; he may be asked to answer a question, to fill 
in a blank, to read, etc. it is very important to grade 
progress of steps throughout the programme so carrefully 
that each students get every step right.    
There are at least two type of programes: liniar and 
branching. In a liniar programme the information is 
followed by a practice problem which usually requires the 
completion of a given sentence. The students can compare 
his answer with the one given in the clue on the right one 
frame below. All student should progress from frame to 
frame though the programme. In a branching programme 
the information is followed by a multiple-choice question 
and the learner‟s answer to this determines the material he 
sees next. If he selects the right answer he will be 
presented with a new unit of information. If he selects a 
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wrong answer he is told he is wrong and the likely nature 
of his mistakes.  
3) Visual Materials. 
a). Objects 
There are a lot of things in the classroom such as pens and 
pencils of different size and colors, books, desks and many 
other articles which the teacher can use in presenting 
English names for them and in stimulating student‟s 
activities to utilize the words denoting objects they can 
see, touch, poin to, give, take, etc. toys and puppets may 
be widely used in teaching children of primary schools, 
which is the case in the specialized schools.  
b). Flashcard  
A flashcard with a letter, a sound symbol or a word to be 
used for quick showing to students and in this way to 
developing students skill in reading and pronunciation. 
Flashcard are usually made by the teacher or by the 
students under the teacher‟s direction, through there are 
some ready made flashcard. 
c). Sentence card  
They bear sentences or sentence patterns which can be 
used with different aims, e. g., for reading and analizing 
the sentences, for using these sentences in speaking, for 
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compiling an oral compositing using the sentences as a 
starting point, for writing a composition. 
These cards are prepared by the teacher and distributed 
among the students for individual work during the lesson. 
The teacher checks his student‟s work afterwards. 
d). Wall-charts  
A wall-charts is a big sheet of paper with drawing or word 
to be hung in the classroom and used for revision or 
generalition of some linguistic phenomenon. Such as 
”English Tense”, “Passive Voice”, “Ing-Form”, Rules of 
Reading”. Through there are printed wall-charts, the 
teacher should prepare his own wall-charts because he 
needs more than he can get for his work  
e). Posters or series of illustration portraying a story. 
They are used as “props” in retelling a story read or heard. 
The teacher himself, or the student who can draw or paint, 
prepares such posters. 
f). Pictures  
There are at least three types of pictures which are usedin 
teaching foreign language: object picture(e. g., the picture 
of a bed), situational picture (e. g., the picture of a boy 
lying in bed), topical picture (e. g., the picture of a 
bedroom). They may be big enough to be hung in the 
classroom or small to be distributed among the students 
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for each one to speak on his own. Picture may be utilized 
separately (as single units) and in  sets to be used as 
“props” for oral composition or retelling a story.  
g). Photograph  
They are of two kinds: black-and-white and coloured. One 
can use photograph which are one sale, e. g., “Views of 
Moscow” or have them taken, e.g., “We are going on a 
hike”, or “Our family” 
h). Album 
An album is book of picture or photograph which is used 
for developing student‟s language skills. It usually 
contains textual material to suply students with necessary 
information, and in this way make their work easier in 
describing these pictures. 
i). Maps and Plan 
In teaching English the maps of Great Britain, the USA, 
and other countries where english is spoken may be used. 
The plans, for example for a house, a building, a piece of 
land with measurements may be a help in comprehension 
and thus stimulate student‟s speaking. 
j). Slides. 
A slides as a glass or plastic plate bearing a picture. Slides 
are usually coloured and used in set to ilustrate a story; the 
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teacher can utilize slides for developing hearing and 
speaking skills. 
k). Filmstrips  
A filmstrips represents a series of pictures, as a rule, 
situational pictures in certain sequence which a learner 
sees while listening to a story form the teacher or the tape 
to reproduce it leter.  
4) Audio Materials 
Tapes and records or dics belong to audio materials. 
Tapes are usually prepared by the teacher (he selects the 
material and the speaker for recording). Tapes and records are 
used for teaching listening comprehension, speaking, and 
reading aloud.  
5) Audio-visual materials. 
Sound film loops and films are example of audio-visual 
material: 
a) Sound film loops are becoming popular with the teachers. 
They are short (each lasts 1.5-1,7 min) and the teacher can 
play the film loop back as many times as neccesarry for the 
students to grasp the material and memorize it. 
b) Film 
Specially prepared educational films for language teaching 
have appeared, e. g., “The Misteious Bridge”, “Robert 
Burns”. 
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f. Method  
Method is a way in giving the change to students to get  the 
information, which is needed to achieve the goal. Fauzianti (2009: 
15) defines method as “an overall plan for the oderly presentation 
of language material, no part of which is based upon the selected 
approach”. 
 Method should come after approach. Together with the 
assumptions about the nature of language and the assumptions 
about learning will differentiate one method from another.Based on 
Richards and Rodgers (2001: 15) method is an overall plan for the 
orderly presentation of language material, no part of which 
contradicts, and all of which is based upon, the selected approach. 
Within one approach, there can be many methods. While Brown 
(2007: 16) defimed method as a generalized set of classroom 
specifications for accomplishing linguistic objectives. Methods 
tend to be concerned primarily with teacher and student roles and 
behaviour and secondarily with such features as linguistic and 
subject-matter objectives, secquencing and materials. They are 
almost always thought of as being broadly applicable to variety of 
audiences in a variety of contexts.  
There are many language teaching methods used in teaching 
learning process. The researcher took some teaching method from 
Larsen (2000). They are:  
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1) The Direct Method  
Many methods are used by the teachers in language 
teaching learning process. One of those methods is Direct 
Method. Based on Nagaraj (1996: 87) the direct method of 
teaching English means teaching English directly through 
English medium. In this method, mother tongue is not used at 
all. This method came of reaction against the traditional method. 
It is also called the natural methods of teaching. The main 
philosophy behind this method is that the learner learns his 
mother tongue. Larsen (2000: 23) points out that the Direct 
Method has one very basic rule: No translation is allowed. In 
teaching process, the teachers use target language to transfer the 
material. 
According to (Patel 2008: 78) direct Method is a method 
of a teaching a foreign language, especially a modern language 
through conversation, discussion and reading in the language it 
self, without the use of the pupil‟s language, without translation, 
and without the study of formal grammar. The first words are 
taught by pointing to objects or pictures or by perfoming 
actions.  
Every method has principle to differentiate one method 
with other method. According to Larsen (2000: 29) there are 
some principles of the Direct Method: 
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a) Teacher who uses Direct Method intend that students learn 
how to communicate in the target language. In order to do 
that successfully, students should learn to think in the target 
language. 
b) Although the teacher directs the class activities, the student 
role is less passive than in the Grammar-Translation 
Method. The teacher and the students are more like partners 
in the teaching/learning process.  
c) Lessons should contain some conversational activity-some 
opportunity for students to use language in real contexts. 
Students should be encouraged to speak as much as 
possible. 
d) Grammar should be taught inductively. There may never be 
an explicit grammar rule given. 
e) Writing is an important skill, to be developed from the 
beginning of language instruction 
f) The native language should not be used in the classroom. 
The teacher should demonstrate, not explain or translate It is 
desirable that students make a direct association between 
the target language and meaning. Students should learn to 
think in the target language as soon as possible. 
g) Vocabulary is acquired more naturally if students use it in 
full sentences, rather than memorizing word lits.  
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h) The purpose of language learning is communication 
(therefore students need to learn how to ask questions as 
well as answer them). 
i) Pronunciation should be worked on right from the 
beginning of language instruction. 
j) Self-correction facilitates language learning 
According to Larsen (2000: 67) there are some techniques 
of direct method yo can adapt to your own approach to teaching. 
It can be seen as follows: 
a) Reading aloud.  
Students take turn reading sections of passage, play, or 
dialog out loud. At the end of each student‟s turn, the techer 
uses gestures, pictures, realia, examples, or other means to 
make the meaning of the section clear. 
b) Question and answer exercise  
The exercise is conducted only in the target language, 
students are asked question and answer in full sentences so 
that they practice new words and grammatical structures. 
They have the opportunity to ask questions as well as answer 
them. 
c) Getting students to self correct  
The teacher of this class has the students self-correct bay 
asking theme to make a choise between what they said and 
an altirnative answer he suplied. There are, however, other 
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ways getting students to self-correct. For example, a teacher 
might simply repeat what a student has just said, using a 
questioning voice to signal to the student that something was 
wrong with it. Another possibility is for the teacher to repeat 
what the student said, stopping just before the error. The 
student knows that the next word was wrong. 
d) Conversation practice  
The teacher asks the students a number a question in the 
targer language, which the students have to understand to be 
able to answer correctly. In the class observed, the teacher 
asked individual student question about themeselves. The 
questions contained a particular grammar structure. Leter, 
the student were able to ask each other their own questions 
using the same grammatical structure.  
e) Fill-in-the-blank exercise  
This techniques ha already been discussed in the Grammar-
Translation Method, but differs in application in the direct 
method. all the items are I the target language; furthemore, 
no explicit grammar rule would be applied. The students 
would have induced the grammar rule they need to fill in the 
blank from examples and practice with earlier parts of the 
lesson.  
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f) Dictation  
The teacher reads the passage three times. The first time the 
teacher reads it at normal speed, while the students just 
listen. The second time he reads the passage phrase  , 
pausing long enough to allow students to right down what 
they have heard. The last time the teacher again reads at a 
normal speed, and students ahesk their work. 
g) Map drawing 
The class included one example of a technique used to give 
students listening comprehension practice. The students wee 
given a map with the geographical features unnamed. Then 
the teacher gave the students directions such us the 
following, „Find the mountine range in the west. Write the 
words “Rocky Mountains” across the mountain range.‟ He 
gave instructions for all the geographical features of the 
United State so that students would have completely labeled 
map if they followed his instructions correctly. The students 
then instructed the teacher to do the some thing with a map 
he had drawn on the blackboard. Each student could have a 
turn giving the teacher instructions for finding and labeling 
one geographical feature. 
h) Paragraph writing  
The teacher in this class asked the students to write a 
pharagraph in their own words on the major geographical 
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features of the United States. They could have done this 
from memory, or they could have used the reading passage 
in the lesson as a model.  
2) Audio-Lingual Method 
Audio-Lingual Method (ALM) is method influenced 
from behavioral phycology led to the belief that language was a 
system habit. Audiolingual Method, the teacher is regarded as 
the primary source of language and of language learnmg 
(Richards and Rodgers, 2001: 24).  
The principles of Audio-Lingual method are taken from 
Larsen (2000: 42-43). They are: 
a) Language forms do not occur by them selves; they occur 
most naturally within a context. 
b) Language learning is a process of habit formation. The more 
often something is repeated. The stronger the habit and the 
greater the learning. 
c) Particular parts of speech occupy part icular 'slots' in 
sentences. In order to create new sentences, students must 
learn which part of speech occupies which slot. 
d) The teacher is like an orchestra leader, directing and 
controlling the language behavior of her srudents. 
According to (Larsen 2000: 47) There are some techniques 
of Audio-Lingual Method you can adapt to your own approach 
to teaching 
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a) Dialog memorisation 
Student memorize the dialogue given through mimicri, 
usually student take a role of one person in the dialogue and 
the teacher other. 
b) Minimal pairs  
The teacher works with pairs od word which differ oin only 
one sound, for example ship/sheep, stuent are first asked to 
percieve the difference between the two words and letter to 
be able to say the words. 
c) Complete the dialogue  
Select words are erased from a dialogue students have 
learned. Students completethe dialogue by filling the blank 
with the missing words. 
3) Communicative Laguage Teaching (CLT) 
Communicative Language Teaching (CLT) is one of the 
method to teach speaking that modification from ALM (Audio 
Lingual Method). Howatt (in Fauziati, 2009: 133) argued that CLT 
has two versions: weak and strong. The weak version can be 
described as learningto use English as the target language and the 
strong one refers to using english as the target language to learn it. 
While the weak version permits language drills, controlled practice 
and grammatical teaching, the stong version does not. The letter 
requires the students to do in class what they have to do in the real 
world. 
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The goal of language teaching is to develop the students‟ 
communicative competence. Language is created by the individual 
often through trial and error. Language learing is not merely 
acquiring the knowledge of the grammatical rules but also the 
ability to use language to communicate eith other. Knowing 
language more than know how to understand, speak, read, and write 
sentences, but know how sentences are used to communicate. 
Competence is the speaker hearer‟s knowledge of his language.  
Savignon in Richards and Rodgers (2001: 170-171) 
discussed techniques and classroom procedure (e.g., group, 
activities, language games, role-plays), but neither of these activities 
nor the ways in which they are used are exclucive to CLT 
classroom. Meanwhile, Finocchiaro and Brumfit in Richards and 
Rodgers (2001: 170-171) offer a procedure for communicative 
language teaching: 
a) Presentation of brief dialogue of several mini dialog, preceded 
by a motivation and a discussion of the fuction and situation 
people, roles setting, topic, and the informality or formality of 
the language which the fuction and situation demand. 
b) Oral parctice of each utterence of the dialog segment presented 
at that day. 
c) Question and answer based on the dialog topics and simulation 
itself.  
33 
 
 
 
d) Question and answer related to the student; personal 
experienx]ces but centered on the dialog theme. 
e) Study on of the basic communicative expression or stuctures in 
which exemplify the function. You will wish to give several 
addition example of the communicative use of the expression or 
structure with familiar vocabularly in unambigous utterences or 
mini dialog. 
f) Learner discovery of generalization or rules underlying the 
function expression or structure. This should include at least 
foour point: its oral and written form, its position in the 
utterence, its formality or informality in the utterence, and in the 
case of a structure, its grammatical function and meaning. 
g) Oral recognition, interpretative activities. 
h) Oral production activities, proceding form guided to freer 
communication activities. 
i) Copying of the dialogs of mini dialogs or moduls if they are not 
in the class next. 
j) Sampling of the written homework assignment, if given. 
k) Evaluation of learning (oral only) 
Things that are common among the procedure are that each unit 
serves an ostenble focus. New teaching points introduced 
withdilogues, followed by controlled practice of the main 
grammatical pattern. The teaching points are, and then 
contextualize trough situation practice. This serves to as an 
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introduction to a freer practice activity. Group work or pair work 
is usually suggests to encourage the students to use and practice 
function and froms.  
In Communicative Language Teaching Method, teachers help 
learners in any way that motivates them to work the language. 
Therefore, the students are expected to interact with other people, 
through pair and group work. The classroom techniques which bear 
these criteria are; role playing, games, problem solving, song and 
discussion (Fauziati, 2002: 126) 
a) Role-playing 
Role playing is creating dramatic situation in classroom or 
in part, sampling acting out dialogue, but also in a part of 
relabeling object and people in the room to prepare for 
imaginative role playing. Role play can be used to encourage 
general oral fluency or train students for specific situation 
(Harmer, 2002: 274).  
Role plays are very structured and very important in CLT 
becouse students have opportunity to practice communicating 
in different social context and in different social roles. 
Communicative Language Teaching is more compatible 
because it gives students more choices. Structured role plays 
also provide information gabs and also receive feedback on 
whether or not they have effectivelly communicated. 
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b) Games 
Game is one of activities which can help to create dynamic, 
motivating classes. The reason is that real learning takes place 
when the students, in relaxed atmosphere, participate in 
activities that require them to use what they have been drilled 
on. Games are used frequenly in the CLT and the students find 
them enjoyable (Fuziati, 2009: 142). According Morrow said 
tha games are truly communicative that contain three features 
of communication: information gab, choise and feedback. 
Information gab from the speaker what is going to do, then the 
speaker has a choice as to what she/he would predict, and the 
speaker recieves feedback from the members of group. These 
features are manifested in the game in following way. 
c) Song  
Using sound in EFL classroom especially speaking can be 
both enjoyable and educational. Song usually provides a 
peaceful and hapy mood for the listener. From pedagogical 
standpoint, song can use as materials for discussion, i.e. 
paraphrasing. In addition (Fauziati, 2002: 135) sugested that 
song could use as aid in the learning of vocabularly, 
pronounciation, structures, and sectence pattern.  
d) Discussion  
Group discussion maybe composed of three or five 
students. If such group work is use regularly and introduce with 
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a careful explanation of its purpose, the class will soon eccept it 
as natural activity (Fauziati, 2002: 134). The main aim of group 
discussion is to improve fluency, and grammar probably best 
allowes function as a naturally communicative context. 
Furthemore, related to group task/ classroom techniques, 
(Brown, 2001: 181) defided and briefly characterized bellow:  
a) Games  
A game could be any activity that formalized a techniques into 
units that can be score in some way. Several of the other tasks 
outlined below could thus become “game”. Guessing game is 
common language classroom activities.  
b) Role-Play and stimulation  
Role play minimally involves (a) giving a role to one or more  
mamber of a group and (b) assigning an objective or purpose 
that participant must accomplish. Stimulation usually involve a 
more complex structure and often large group (of 6-20) where 
the entire group is working through an imaginary situation as a 
social unit, the object which is to solves some specific problem. 
c) Drama  
Drama is a more formalized from of role-play or simulation, 
with a pre-planned story line and script. Sometime small 
groups may prepare their own short dramatization of some 
event, writing the script and rehearsing the scene as a group. 
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d) Project  
For learners of all ages, but perhaps especially for younger 
learners who can grealty benefit from hands-on approach to 
language certain projects can be rewarding indeed. 
e) Interview 
A popular activity for pair work, but also appropriate for group 
work, interviews are useful at all levels of proficiency. At the 
lower levels, interviews can be very structures, both in terms of 
the information that is sought and the grammatical difficult and 
variety. 
f) Brainstorming  
Brainstorming is the technique whose is to initiate some short 
of thiking process. It gets students “creative juice” flowing 
without necessarily focusing on specific problems or decision 
or values. 
g) Information gab 
Brown states that this activity, students are supposed to be 
working in pairs. Oe student will have the information that 
other partner does not have and the partner will share their 
information. 
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h) Jigsaw 
Jigsaw technique are a special form of information gab in 
which each member of group given some specific information 
and the goal is to pool all information to achieve some 
objective. 
i) Problem solving and decision making 
Problem solving group techniques focus on the group‟s 
solution of a spesified problem. Decision making is techniques 
are simply one kind of problem solving where the ultimate goal 
is for students to make a decision 
j) Opinion exchange 
An opinion is usually a belief of feeling that might not found 
on empirical data that others could plausibly take issue. 
Opinions are difficult for students to deal with at the bigining 
levels of proficiency, but by the intermedieate levels, certain 
techniques can effectivelly include the exchange of various 
opinion. 
4) Presentation, Practice, Production (PPP) 
According to Harmer (2001: 86) “a variation on 
Audiolingualism in British-based teaching and elsewhere is the 
procedure most often reffered to as PPP which stands for 
presentation, practice, Production”. It follows the premise that 
knowledge that knowledge becomes skill trough successive practice 
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and that language is lerned in small chunks maintains PPP leading 
to the whole. 
Maftoon (2012: 32) state that PPP is a three part paradigm: 
Presentation, Practice and Production; based on behaviorist theory 
which states that learning a language is just like learning any other 
skill. The high degree of teacher control which characterizes the 
first and second stage of this approach lessens as the class proced, 
allowing the learner to gradually move away from the teacher‟s 
suppord towards more automatic production and understanding (Ur, 
1996: 19) 
PPP uses a classic deductive approsch with grammar being 
explicitly introduced in the preseny\tation stage, the first part of the 
class, by the teacher. The Target Language (TL) for the day is 
choosen by the teacher from a syllabus od discrete language 
segments. Material presented to the students is manipulated, or 
findly-tuned, to emphasize the TL and remove reference to other 
language item which have yet to be presented.  
According Maftoon (2012: 32) atate a lesson plan based on 
PPP should have three phases as follows:  
a) Presentation stage: the teacher begins by sitting up a situation, 
either eliciting o modeling some language that the situation 
calls for. Presentation may concist of model sentences, short 
dialogue illustrating target items, either read from the texsbook, 
heard on the tape or acted out by the teacher. 
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b) Practice stage: students practice the new language in a 
contrilled way. They drill sentences or dialogues by repeating 
after he teacher or the tape, in chorus and individually, until 
they can say them correctly. other practice activities are 
matching parts of sentences, completing sentences or dialogues 
and asking and answering question using the target language. 
c) Production Stage: Students are encouraged to us new language 
in a freer way, either for there own purpoces and meanings or 
in a similar context introduced by the teacher . it can be a role 
play, a simulation activity or a comunication task.  
g. Media  
The media is one of the tools in teaching and learning that aims 
to make it easier in conveying the purpose of the teacher to his 
disciple. Harmer (2002:140) states that media is devices or tools 
used by the teacher to gether and deliver the information to the 
students. It should also be varied in use to make the teaching and 
learning more attractive.  
Language teacher may use a variety of teaching to explain 
language meaning and construction, engage in a topic of a whole 
activity (Harmer, 2002: 134). The teachers have always used 
picture or graphics, LCD projector, and video. Teachers used 
pictures or graphics in teaching is taken from books, newspaper 
and magazines to facilitate learning. Picture are involves the form 
of flashcard (smallish cards that hold up the students to see), large 
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wall picture (big enough for everyone to see in detail), cue cards 
(small cards which students use in pair or groupwork), and 
illustration (typically in texbook). In the completed facilitate of 
school, each class have LCD Projector.  
In the teaching learning, the teacher use videos have many 
advantages in the learning process. Using video  is able to give 
motivation to the students,. Most students show an increased level 
of interest when they have a chance to see language in use as hear 
it, and when this is cuple with communicative tasks. The students 
can learn language not only by listening how native speakers 
pronounce some word but also by observing their facial 
expressions. They can also learn about culture from other countries 
what other people in other countries wear, eat, and many more. 
According to Harmer (2002:284) The main advantages of made 
videos is that they have been designed with students at the 
particular level in mind. They are likely to be comprehensible, 
designed to appeal student‟s topic interests and multi-use since 
they can not only be used for language study, but also for a number 
of other activities as well. 
h. Evaluation  
Evaluation is certain way used for evaluating the process 
and its result. It is given to all of the teaching and learning 
components and it also gives the feedback to the teaching and 
learning components. 
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2. The role of teacher and learner  
a. The role of teacher  
According to Nunan (2001: 84) said that teacher roles are 
related to the following issues: 
1) The type of functions teachers are expected to fulfil, e.g 
whether that of practice director, counselor or model. 
2) The degree of control the teacher has over how learning takes 
place. 
3) The degree to which the teacher is responsible for content. 
4) The interactional patterns that develop between teachers and 
learners. 
Harmer (2002: 57) state there are many role of teacher in the 
classroom, such as teache as controler, organizer, assessor, 
participant, resource, motivator and observer. The explanation are 
below: 
1) Controler, teacher as controller means teacher takes the roll, 
tells students things, organize drills, read aloud, and in various 
way of a teacher fronted classroom. 
2) Organizer, teacher as an organizer is teacher take an organizing 
to do various activities involves giving students‟ information, 
telling them how they are going to do the activity, putting them 
into pairs or groups, and finally closing things down when it is 
time to stop. 
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3) Assessor, teacher acts offering feedback and correction, 
handing out grades, saying whether students can pass to the 
next level. 
4) Participant, teacher as participant acts letting the learners get on 
their performance and only interviewing later to offer feedback 
and/or correct mistake. 
5) Resource, the teacher‟s role as a resource is when the students 
get the difficulties in their learning, the students may ask to the 
teacher and get the solve it. The teacher act as a resource 
should be helpful and available. 
6) Motivator , the teacher as motivator because the student need 
motivation in the class. The teacher not only as the transfer the 
material but the teaches should be be  give motivation.  
7) Observer, teacher observes what students do especially in oral 
communicative activities to give feedback and watches in order 
to judge the success of the different materials and activities. 
b. The role of learner  
According to Nunan (2001: 80) define that there are wide 
varieties of learner role which are posible in language class, the 
learner roles as follow:  
1) The learner is the passive recipient of outside stimuli; 
2) The learner is an interactor and negotiatior who is capable of 
giving as well as taking; 
3) The learner is involved in a process of personal growth; 
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4) The learner is a listener and performer who has litle control 
over the content of learner; 
5) The learrner is involved in a society, and the social 
interpersonal roles of the learner cannot be divorced from 
psychological learning process; 
6) Learners must take responsibility for their own learning, 
developing autonomy and skills in learning how to learn. 
 
B. Speaking  
1. The nature of speaking  
According to Brown (2003: 140) states that speaking is 
productive skill that can directly and empirically observed, those 
observations are invariably colored by accuracy and effectiveness of a 
test –taker‟s listening skill which is necessary compromises the 
reliability and validity of an oral production test. 
According to Grognet (1997: 136) speaking is one of the skills 
that have to be mastered by students in learning English. Speaking is 
an essential tool for communicating. Hornby (1995: 37) defines that 
speaking is the skill that the students will be judged upon most in real-
life situations. It is an important part of everyday interaction and most 
often the first impression of a person is based on his/her ability to 
speak fluently and comprehensively. So, as teachers, we have a 
responsibility to prepare the students as much as possible to be able to 
speak in English in the real world outside the classroom.  
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From all statements above it can be concluded that speaking 
skill is an important skill to be mastered when someone learn about 
language especially foreign language. In other hand, speaking is 
important part of everyday interaction and most often the first 
impression of a person is based on his/her ability to speak fluently and 
comprehensively. 
2. The component of speaking  
According to Syakur (1987: 3), there are at least five 
component of speaking skill. Those components are:  
a. Comprehension  
For oral communication as speaking, comprehension is the 
important element. It is requirement of one subject to respond to 
the speech as well as to initiate it. 
b. Grammar  
Grammar is one of important aspect of speaking. An utterance can 
has different meaning if the speaker uses incorrect grammar. If 
grammar rules are to carelessly violated. Communication may 
suffer. 
c. Vocabulary  
A person cannot communicate effectively or express their ideas 
both oral and written if they do not have enough vocabulary. 
Without grammar, very little can be conveyed. Without vocabulary 
nothing can be conveyed.  
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d. Pronunciation  
Pronunciation is an essential aspect of learning speaking on a 
foreign language. If a student does not pronounce a word correctly, 
it is difficult to be understood. We get the true word from its 
pronounce. If the pronounce of one word is false, it means that we 
get the other form of word that is of course having or not having 
the other meaning. It can be seen that good pronunciation is vital 
on speaking skill.  
e. Fluency  
Fluency in speaking skill is the aim of many language learners. A 
successful speaking on a foreign language is mostly shown from a 
better fluency he/she has.  
3. Macro and Micro Skill of Speaking Ability  
a. Macro Skills of Speaking 
According to Brown (2003: 143) macro skills of speaking 
have the appearance of being more complex than the micro skills. 
Macro skills of speaking are as follow: 
1) Appropriately accomplish communicative functions according 
to situations, participants, and goals. 
2) Use appropriate styles, registers, implicative, redundancies, 
pragmatic conventions, conversion rules, floor keeping and 
yielding, interrupting, and other sociolinguistic features in face-
to-face conversations. 
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3) Convey links and connections between events and 
communicate such relations as focal and peripheral ideas, 
events and feeling, new information and given information, 
generalisation and exemplification. 
4) Convey facial features, kinesics, body language, and other 
nonverbal cues along with verbal language. 
5) Develop and use a battery of speaking strategies, such as 
emphasizing key words, rephrasing, providing a context for 
interpreting the meaning of words, appealing  for help, and 
accurately assessing how well your interlocutor is 
understanding you 
b. Micro Skill of Speaking 
According to Brown (2003: 142) micri skill of speaking are 
as follows:  
1) Produce differences among English phonemes and allophonic 
variants. 
2) Produce chunks of language of different lengths. 
3) Produce English stress pattern, words in stressed and 
unstressed positions, rhythmic structure, and intonation 
contours.  
4) Produce reduced forms of words and phrases. 
5) Use and adequate number of lexical unit (words) to accomplish 
pragmatic purposes. 
6) Produce fluent speech at different rates of delivery. 
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7) Monitor one‟s own oral production and use various strategic 
devices-pauses, fillers, self-corrections, backtracking-to 
enhance the clarity of the message. 
8) Use grammatical word classes (noun, verbs, etc), systems (e.g., 
tense, agreement pluralization), word order, patterns, rules, and 
elliptical forms. 
9) Produce speech in natural constituents: in appropriate phrases, 
pause groups, breath groups, and sentence constituents. 
10) Express a particular meaning in different grammatical forms. 
11) Use cohesive devices in spoken discourse.  
4. Basic Types of Speaking 
In speaking skill we can learn how to be a great speaker starting 
form understanding the basic types of speaking. Brown (2000: 283) 
describes six basic types categories of speaking. Those categories are:  
a. Imitative  
A very limited portion of classroom speaking time may 
legitimately be spent generating “human tape recorder” speech, 
where, for example, learners practice an intonation contour or try 
to pinpoint a certain vowel sound. Imitation of thin kind is carried 
out not for the purpose of meaningful interaction, butfor focusing 
on some particular element of language form.   
A question that new teacher in the fils always want to have 
answered is: is drillinga legimate part of the communicative 
language classroom? The answer is a qualified “yes”. Drills offer 
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students an opportunity to listen and to orally repeat certain strings 
of language that may pose some linguistic difficulty either 
phonological of grammatical. Drill are to language teaching what 
the pitching machine is to baseball. They offer limited practice 
through repetition. They allow one to focus on one element of 
language in a controlled activity. They can help to establish certain 
psychomotor patterns (to”lossen the tongue”) and to associate  
selected grammatical forms with their appropriate context. 
b. Intensive  
Intensive speaking goes one step beyond imitative to 
include any speaking performance that is designed to practice some 
phonological or grammatical aspect of language. Intensive 
speaking can be self-initiated or it can even form part of some pair 
work activity, where learners are “going over” certain forms of 
language. 
c. Responsive  
Responsive performance includes interaction and test 
comprehension but at the some what limited level of very short 
conversation, standard greeting and small talk, simple request and 
comments. This is a kind of short replies to teacher or student 
initiated questions or comments, giving instructions indirections. 
Those replies are usually sufficient and meaningful. 
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d. Transactional (dialogue)  
Transactional language, carried out for the purpose of 
conveying or exchanging specific information, is an extended from 
of responsive language. For example conversation, conversation 
could readily be part of group work activity as well. 
e. Interpersonal (dialogue) 
The other form of conversation mentioned in the previous 
chapter was interpersonal dialogue, carried out more for the 
purpose of maintaining social relationships than for the 
transmission of fact and information. These conversation are a little 
trickier for learners because they can involve some or all of the 
following factors: 
1) A casual register 
2) Colloquial language  
3) Emotionally charged language  
4) Slang 
5) Ellipsis 
6) Sarcasm 
7) A covert “agenda” 
Learners would need to learn how such features as the 
relationship between interlocutor, casual style, and sarcasm are 
coded linguistically in this conversation. 
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f. Extensive (monologue) 
Student at intermediate to advanced levels are called on to 
give extended monologues in the form of oral report, summarizes, 
or perhaps short speeches. Here the register is more formal and 
deliberative. These monologues can be planes or impromptu. 
5. Problems in Speaking 
Brown (2001: 270-271) suggests some causes that make 
speaking difficult as follows: 
a. Clustering 
Fluent speech is phrasal, not word by word. Learners can 
organize their output both cognitively and physically (in breath 
groups) through such clustering. 
b. Redundancy 
The speaker has an opportunity to make meaning clearer 
through the redundancy of language. Learners can capitalize on 
this feature of spoken language. 
c. Reduced Forms 
Contractions, elisions, reduced vowels, etc., all form special 
problems teaching spoken English. Students who don‟t learn 
colloquial contractions can sometimes develop a stilted, bookish 
quality of speaking that in turn stigmatizes them 
d. Performance Variables 
One of the advantages of spoken language is that the 
process of thinking as you speak allows you to manifest a certain 
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number of performance hesitation, pauses, backtracking, and 
corrections. 
e. Colloquial Language 
Make sure your students are reasonably well acquainted 
with the words, idioms, and phrases of colloquial language and that 
they get practice in producing these forms. 
f. Rate of Delivery 
Another salient characteristic of fluency is rate of delivery. 
One of your tasks in teaching spoken English is to help learners 
achieve an acceptable speed along with other attributes of fluency. 
g. Stress, Rhythm, and Intonation 
This is the most important characteristic of English 
pronunciation. The stress-timed rhythm of spoken English and its 
intonation patterns convey important messages. 
h. Interaction 
Learning to produce waves of language in a vacuum – 
without interlocutors – would rob speaking skill of its richest 
component: the creativity of conversational negotiation. 
6. Criteria of Good Speaking Skill 
Speaking is not simply expressing something orally. However, the 
students need to acquire some speaking aspects to have a good 
speaking skill. As proposed by Brown (2001: 168), those aspects are 
pronunciation, fluency, vocabulary, and accuracy. 
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a. Pronunciation 
Based on Longman Dictionary (2000: 429) pronunciation is 
the way a certain sound or sounds are produced. It covers they way 
for speakers to produce clear language when they speak. To make a 
successful communication happens, the speakers need to be able to 
deliver clear message for listeners. In speaking, teaching 
pronunciation including stress, rhythm, and intonation is very 
important. 
b. Fluency 
As proposed by Harris and Hodges (1995: 14) fluency is an 
ability to speak quickly and automatically. It means that fluent 
speaker should be able to speak quickly and automatically. 
c. Vocabulary 
Based on Longman Dictionary (2002: 580), vocabulary is a 
set of lexemes, consisting single words, compound words, and 
idioms that are typically used when talking something. To be able 
to speak fluently and accurately, speaker of foreign language 
should master enough vocabulary and has capability to use it 
accurately. 
d. Accuracy 
Accuracy is an ability to produce sentences or utterance 
with correct grammar as stated in Longman Dictionary (2000: 
204). The speakers need to follow the rules of the language such as 
grammar and structure to be able to speak accurately. 
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7. Teaching speaking activities  
Here are some techniques and activities that are useful to promote 
speaking according to Kayi (2016) as follow:  
a. Discussion  
After a content-based lesson, a discussion can be held for 
various reason. The students may aim to arrive at a conclusion, 
share ideas about an event, or find solution in their discussion 
groups. Before the discussion, it is essential that the purpose of the 
discussion activity is set by the teacher. For example, student can 
become involved in agree/disegree discussions. Try not to have too 
much members in one group. This condition will make efficient 
group discussion. After having the group, provide some 
controversial sentence like “people learn best when they read vs. 
people learn best when they trevel”. Groups should be rearranged 
in every discussion activity so that students can work with various 
people and learn to be open to different ideas. The main activity is 
that students should always be encouraged to ask question, 
paraphrase ideas, express support, check for clarification, and so 
on. 
Table 2.1 Discussion Rubric 
No Procedure List Description 
1. Opening  V Teacher gives instruction and the 
purpose of discussion activity 
Teacher forms group of students 
preferably 4 or 5 in each group 
Teacher provides controversial 
sentences   
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2. Content  V The speaking should be equally 
devided among group members  
Group should be rearrage in every 
discussion activity so that student can 
work with various people and learn to 
be open to different ideas 
 
3. Evaluation  V The students should always be 
encauraged to ask questions, 
paraphrase ideas, express support, 
check for clarification, and so on. 
 
 
b. Role play 
Student pretend they are various social context and have a 
variety of social roles. In role-play activities the teacher gives 
information to the learners such us who they are and what think or 
feel. 
Table 2.2 Role Play Rubric 
No  Procedure  List  Description  
1. Opening V the teacher gives information to the 
learners such us who they are and 
what think or feel 
2. Content  V Student pretend they are in various 
social context and have a variety of 
social roles 
3.  Evaluation  V Teacher evaluateshis students‟ 
speaking skill by giving direct oral 
evaluation. Students also take role 
in evaluating their friends‟ 
presentation. 
 
c. Simulation  
Simulations are very similar to role-plays but what makes 
simulations different than role plays is that they are more elaborate. 
In simulation, student can bring items to the class to create a 
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realistic environment. For instance, if a student is acting as a 
singer, she brings a microphone to sing and so on. 
Table 2.3 Simulation Rubric 
No. Prosedure  List  Description  
1. Opening V the teacher gives information to the 
learners such us who they are and 
what think or feel 
2. Content V Students can bring items to the 
class to create a realistic 
environment  
3. Evaluation - - 
 
d. Information Gab  
In this activity, student are supposed to be working in pairs. 
One student will have the information‟s that other partner does not 
have and the partner will share the information. Information gab 
activities serve many purpose such as solving a problem or 
collecting information. Also, each partner plays an important role 
because the task cannot be completed if the patner do not provide 
the information the other need. 
Table 2.4 Information Gap Rubric 
No. Procedure  List  Description  
1. Opening V Studenta are supposed to be 
working in pairs 
2. Content V One student will have the 
information that other partner does 
not have and the partners will share 
their information  
Solving problem collecting 
information  
3. Evaluation V Everybody has the apportunity to 
talk extensively in the target 
language and each partner has to 
provide the ideas to complete the 
task 
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e. Brain Storming 
On a given topic, student can produce ideas in a limited 
time. Depending on the context, either individual or group 
brainstorming is effective and learners generate ideas quickly and 
freely. The good characteristic of brainstorming is that the students 
are not criticized for their ideas so student will be open to sharing 
new ideas. 
Table 2.5 Brainstorming Rubric 
No.  Procedure List  Description  
1. Opening V Giving topic to the students that 
can produce ideas in a limited time  
2. Content V Leaners generate ideas quickly and 
freely 
3. Evaluation V The good characteristic of 
brainstorming is that the students 
are not criticized for their ideas so 
student will be open to sharing new 
ideas. 
 
 
f. Storytelling  
Student can briefly summarize a tale or story their heard 
from somebody beforehand, or they may create their own stories to 
tell their classmates. Story telling fosters creative thinking, it also 
helps students express ideas in the format of beginning 
development, end ending, including the characters and setting story 
has to have. Techers could also start the activity bay calling a few 
students to tell short ridless or jokes as an opening. By doing such 
opening, teacher will could address students‟ speaking ability and 
get the attention of the class. 
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Table 2.6 Story telling Rubric 
No. Procedures  List  Description  
1. Opening  V Techers may call a few students to 
tell short ridless or jokes as an 
opening 
2. Content  V Students can briefly summarize a 
tale or story they heard from 
somebody beforahand, or they may 
creat their own stories to tell their 
classmates  
3. Evaluation  V Make sure the student have done 
the taks in espressing ideas in the 
format of beginning, development 
and ending, including the 
characters and setting a story. 
 
g. Interviews  
Student can conduct interviews on selected topics with 
various people. It is a good idea that the teacher provides a rubric 
to students so that they know what type of questions they can ask 
or what path to follow, but student should prepare their own 
interview questions. After interviews, each student can present his 
or her study to the class. Moreover, student can interview each 
other and “introduce” his or her partner to the class. 
Table 2.7 Interviews Rubric 
No.  Procedures  List  Description  
1. Opening  V The teacher provides a rubric to 
students so that they know what 
type of questions they can ask or 
what path to follow, but student 
should prepare their own 
interview questions 
2. Content  V Student conduct interviews on 
selected topics with various 
people in the class 
3. Evaluation  V Each student can present his or 
her study in the class 
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h. Story Completion  
For this activity, a teacher starts to tell a story, but after a 
few sentences he or she stop narrating. Then each student starts to 
narrate from the point where the previous one stopped. Each 
student is supposed to add from four to ten sentences. Students can 
add new characters, event, description and so on. 
Table 2.8 Story Competition 
No.  Procedures  List  Description  
1. Opening  V Teacher starts to tell a story, but 
after a few sentences he or she 
stop narrating. 
2. Content  V Each student starts to narrate from 
the point where the previous one 
stopped. Each student is supposed 
to add from four to ten sentences. 
Students can add new characters, 
event, description and so on. 
 
3. Evaluation  - - 
 
i. Reporting 
Before coming to class, student are asked to read 
newspaper or magazine. In class, they report to their friend what 
they find as the most interesting news. Student can also talk about 
whether they have experienced anything worth  telling their friends 
in their daily lives before class. 
Table 2.9 Reporting/ Presenting Rubric 
No.  Procedures  List  Description  
1. Opening  V student are asked to read 
newspaper or magazine 
2. Content  V In class, they report to their friend 
what they find as the most 
interesting news. Student can also 
60 
 
 
 
talk about whether they have 
experienced anything worth  
telling their friends in their daily 
lives before class. 
3. Evaluation  V Teacher evaluates his students‟ 
speaking skill by giving direct 
oral evaluation.   
 
j. Playing Card 
In this game, student should from groups or four. Each 
group has a different topic. They will represent their topic.  For 
instance:  
1) Diamond represent earning money 
2) Heart represent love and relationship   
3) Spades represent an unforgettable memory 
4) Card represent best teacher 
Each student in group will choose a card. Then each student 
will write 4-5 question about the topic to ask the other people in 
the group. For example : if the topic “diamond: earning money” is 
selected, here are some possible question: “Is money important in 
your life? Why?” Or “what is the easiest way to earning money?” 
or “what do you think about lottery?” etc. 
 However, the teacher should state at the very beginning of 
the activity that the student are not allowed to prepare yes-no 
questions, because by saying yes or no student get little practice in 
spoken language production. Rather, students ask open-ended 
questions each other so that they reply in complete sentences. 
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Table 2.10 Playing Card Rubric 
No.  Procedures  List  Description  
1. Opening V Students should form group of 
fours. Each suit representst a topic  
2. Content  V Each student in group will choose a 
card. Then each student will write 
4-5 question about the topic to ask 
the other people in the group 
3. Evaluation  V The teacher should state at the very 
beginning to make sure that students 
ask open-ended question to each 
other.  
 
k. Picture Narrating  
This activity is based on several sequential pictures. 
Student are asked to tell the story taking place in the sequential 
picture by paying attention to the criteria provided by the teacher as 
a rubric. Rubik‟s can include the vocabulary or structures they need 
to use while narrating. 
Table 2.11 Picture Narating Rubric 
No. Procedure  List  Description  
1. Opening  V Teacher gives sequential pictures 
and criteria as a rubric  
2. Content  V Student are asked to tell the story 
taking place in the sequential 
pictures by payying attention to the 
criteria provided by the teacher as a 
rubric. 
3. Evaluation  - - 
  
l. Picture Describing  
Teacher gives students just one picture and having them 
describe what it is in the picture. For this activity students can from 
groups and each group ia a given different picture. Student discuss 
the picture with their groups, then a spokesperson for each group 
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describes the picture to the whole class. This activity fosters the 
creativity and imagination of the learners as well as their public 
speaking skill. 
Table 2.12 Picture Describing Rubric 
No.  Procedures List  Description  
1. Opening  V Teacher gives one picture. Teacher 
also can form groups and give a 
different picture in each group. 
2. Content  V Students describe what it is in the 
picture. Student discuss the picture 
with their groups, and then 
spokesperson for each group 
describes the picture tho the whole 
class. 
3. Evaluation  V Make sure that students foster the 
creativity and imagination of as well 
as their public speaking skill. 
 
m. Find the Differences 
For this activity student can work in pairs and each couple 
is given two different picture, for example, pictures of boys playing 
football and another picture of girls playing tennis. Student in pairs 
discuss the similarities and/or differences in the pictures. 
Table 2.13 Find the Difference Rubric 
No.  Procedures  List  Description  
1. Opening  V Teacher devides students into pair 
groups and giving two different 
picture in each couple. 
2. Content  V Students in pairs discuss the 
similarities and/or differences in the 
picture.  
3. Evaluation  - - 
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C. The Previous of Related Study 
In this chapter, the researcher will give some similar study. There are 
some researchers who have conducted the similar research relating to the 
descriptive of teaching learning process in speaking.  
The researcher finds the other studies of descriptive study by the other 
researcher. The first research is conducted by Melda Hajjar Ayu Hapsari from 
English Education  and Teaching Training Faculty of Muhammadhgiyah 
Surakarta University in “A Descriptive Study on English Speaking 
Teaching –Learning at The First Year of Mts Terpadu Gondang 
Wonopringo Pekalongan In 2010/2011 Academic Year”, this study the 
researcher describes the speaking teaching learning process in speaking skill. 
She focused on studying the implementation, the problem faced by the teacher 
and the solution toward the problem of speaking teaching learning. She found 
that the teacher used learning cycle to develop speaking ability as the planning 
of the lesson. The method of teaching speaking applied by the teacher are 
dialogue, discussion, and games. The student felt more enjoyable in receiving 
the material. 
The second research is conducted by Muhammad Ahbab (2011), the 
student of Walisongo Institute in “A Descriptive Study on Teaching and 
Learning Process of Speaking Skill at the Fourth Graders of SD Hj. 
Isriati 1 Semarang in the Academic Year of 2010/2011”. In her research, 
she describe the process of teaching learning process of speaking class in 
terms of material, teaching method, and learning assesments at the fourth 
grade of SD Hj. Isriati Semarang. The result of the study showed that the 
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method in teaching speaking are CLT, PPP, and Direct Method and the 
learning assessment are done by performing pair dialogue, giving students task 
and asking students to make sentences.   
Based on the previous research  above about the thesis of Melda Hajjar 
Ayu Hapsari and Muhammad Ahbab are almost same with the researcher‟s 
thesis. The defferences are just on the subjects of research. Melda Hajjar Ayu 
Hapsari took the research at the Junior High School and Muhammad Ahbab 
took the research at the elementary school, while the researcher took the 
research same with Hajjar Ayu Hapsari that is at the Junior High School. The 
research as also just focus on investigating teaching learning process including 
teaching material, teaching method, and media.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
In this chapter, the researcher discusses the method applied in the research 
the researcher explains (a) The research design, (b) Subject of the research, (c) 
Setting of the research, (d) Source of data, (e) The technique of collecting 
data, (f) Technique of analyzing data, (g) Trustworthiness of the data. 
A. Research of Design 
The researcher uses qualitative research to employ a descriptive 
method. The goal of descriptive research is to make the description about 
the factual phenomena in teaching to get the information. Acording Denzin 
and Lincoln (1994: 3) qualitative research is field and inquiry in its own 
right. It crosscuts disciplines, fields, and subject matter. Heigham and 
Croker  (2009: 9) says that qualitative research is very usefull research 
methodology because it is exploratory its purpose is to discover new ideas 
and insights, or even generate new theories, this research is not necessarily 
done to predict what may happen in the future or in another setting, what 
is learned aboout the phenomenon, participants, or events in the setting can 
be an ending in itself. 
 According to Crasswell (2014:34) qualitative research is an 
approach for exploring and understanding the meaning individuals or 
groups ascribe to a social or human problem. The process of research 
involves emerging questions and procedures, data typically collected in the 
participant‟s setting, data analysis inductively building from particullars to 
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general themes, and the researcher makes interpretations of the meaning of 
the data. The final written report has flexible structure. Those who engace 
in this form inquiry support a way of looking at research that honors an 
inductive style, a focus on individual meaning, and the importance of 
rendering the complexity of a situation. 
Moleong (2013:4) quoted the definition of qualitative research 
from Bogdan and Taylor as a research procedure that produces the 
descriptive data such written word or spoken words from people or 
activities that can be observed. 
Based on the objectives of the study, this research show the 
methods are used by the English teacher in teaching learning process of 
speaking at the eight grade students of SMP Al-Firdaus Solo. It also 
describes the problem and solutions of the teacher in learning speaking. 
 
B. Setting of the Research 
1. Setting of Place 
The research is conducted in SMP Al-Firdaus Solo. It is located on 
Yosodipuro street, No.56, Surakarta. 
2. Setting of Time 
This research is conducted on Agustus 2016 – March 2017 
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The planning list: 
Table   
No Activities 
2016 – 2017  
Aug Sep Oct Nov Dec Jan Feb Marc Apr May Jun Jul 
1 Creat proposal                 
2 Pre-research 
interview  and 
observation  
              
3 Examination 
of proposal  
            
4 Conducting the 
Reasearch  
            
6 Arrange thesis             
7 Examination 
of Munaqosah  
            
 
C. Subject of the Research 
The subject of the study is the eight grade student of SMP Al-
Firdaus Solo. In one classroom, there are two classes, for eighth grade 
there are 57 students, class A consists of 29 students and class B consists 
of 28 students. The researcher chose A class.  
 
D. The Data Resources 
According to Lofland and Lofland in Moleong (2013:157) is the 
main source of data in qualitative research is the words, and actions, the 
rest is additional data such as documents and others. Related to it on the 
part of this type of data is split in words and actions, the source data is 
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written, photos and statistics. In this study the researcher selects a data 
source from the informants, events, documents. 
1. Informants  
The informant is part of population where the researcher must 
take the sample from the informant to get the data. The informants 
were the English teacher, the students and vice chairman of the 
curriculum.  
As the first source of informant, here vice chairman of the 
curriculum. For the second is researchers chose the English teacher 
who educates grade 8 named mother Iska. For the third source of 
information is students from eighth grade themselves. The researcher 
chose several students as the informant about the teaching learning 
process in speaking. 
2. Event 
The event is the learning process in class where the resecher did 
the observation. In this research, the event was the process of teaching 
learning of speaking at the eight grade student of smp Al-Firdaus 
Surakarta. 
3. Document 
Document is the previous event note in a form of writing, picture 
or other monumental works from a certain people. The document is 
such as lesson plan and syllabus. 
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E. The Technique of Collecting Data 
According to Crasswell (1994:148). “The data collection step 
involve (a) setting of the boundaries for the study, (b) collecting the 
information through observations, interviews, documents and visual 
materials, (c) establishing the protocol for recording information”. From 
the explanation above, the techniques of collecting data used by researcher 
in this study are observation, interview, and documentation. The detail 
information can be classified as follow: 
1. Observation  
According to Heigham and Croker (2009: 166) observation is 
the conscious noticing and detailed examination of participants‟ 
behavior in a naturalistic setting. This method is used in the study of 
researcher to obtain geographical School Al-Firdaus, and also to obtain 
data about the process of teaching and learning in eighth grade of SMP 
Al-Firdaus. Related with the problem statement of this study, the 
observation was to identify the teaching learning process in speaking, 
and about the problem and solution in teaching learning process. 
2. Interview 
The interview is a conversation with a certain intent that 
conversations carried out by the two parties, namely the interviewer 
ask questions and interviewed who gave the answer to that question 
(Lexy J, 2013: 186). In the study, researcher prepares several questions 
to give for the informant, eg. teachers and students who aim to obtain 
information about the teaching and learning of students, and also to 
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find out problems and solutions faced by teachers and pupils in the 
process of teaching and learning on speaking. 
3. Documentation 
According to Moleong (2013: 217) documentation is already 
used foe a  long time in research as a source of data because in many 
ways the document such as data source utilized to test, interpret even 
to assess the validity of the data. In the study, researcher gets the 
document from the lesson plan and the syllabus and all material used 
in teaching English. 
 
F. Technique of analyzing data. 
There are three steps in analyzing data. Miles and Huberman 
(1994: 11-12) state, “the data analysis consists of three kinds of activities 
such as; Data reduction, Data display and drawing conclusion.  
1. Data reduction  
Data reduction means summarizing, choosing and focusing the 
important thing of the data. It is intended to find the patterns of the 
finding based on the social phenomena that happen in the field. Here 
the researcher reduces the data from the entire data taken from the 
observation. It can be from the document and interview from the 
teacher and student. The reduction is to get the data based on the 
problem statement. The process is selecting, abstracting, and 
transforming interview transcriptions, lesson plan, syllabus, and 
material. The data was summarized, sorted, and organized. As data 
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collection proceeds, further episodes data reduction occur (writing 
summaries, coding, theasing out themes, making clusters, making 
partitions, writing memos). The data reduction/transforming process 
continues after fieldwork, until a final report is completed. 
The selecting where the researcher selected the entire data from 
the observation, interview and documentation, in abstracting, the 
researcher tried to make the data as simple as possible to be more focus 
with thw problem. While trasforming where the researcher transformed 
the document into one plot which is represent the transcript, lesson 
plan, Syllabus, and the material.  
2. Data display  
The data display is organizing and the self-describing data from 
the reduction. This step is an attempt to assemble back all data 
obtained from the field during the activities in progress. After the 
researcher presents the data, the researcher analyses the data. In this 
step the researcher describes the results from the problem statement. 
Researcher describe all results of observation, interview and 
documents with details. 
3. Drawing conclusion  
The conclusion of a study is a research finding. Here, the 
researcher makes the conclusion from the study to direct answer the 
problem statement of this study. The researcher draws the conclusion 
on her last research. The answer itself is taken from the analysis of the 
data. 
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G. Trustworthiness of the Data 
In analyzing the data. Heigam and Croker (2009:323) exsplains 
that triangulation refers to the process of not only does the researcher shift 
among the step listed above, he may also sift among various source of data 
relating to a single issue in an analytical process known as triangulation.  
Denzin and Yvonna (2012:269) distinguish triangulation into five 
kinds:  
1. Source triangulation is a method of checking the credibility of the data 
is done by examining data obtained through several sources 
2. Technique triangulation that is used to test the credibility of the data is 
done by checking the data to the same source with different techniques 
such as; data obtained with interviews and then checked by 
observation, documentation or questionnaire. 
3. Time triangulation done by checking with interviews, observation or 
other techniques in time or different situations. For checking the 
credibility of the data, then it should be checked in the morning, 
afternoon or evening, or other times. If the obtained data remains the 
same, and the data obtained is already credible. 
4. The investigator Triangulation that is how examination of the 
credibility of the data is done by making use of other observers for 
checking the degree of trust our data. Or alternatively by comparing 
the results of the work of an analysis with other analysis. 
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5. Theory Triangulation that is a way of examination of the credibility of 
the data is done using more than one theory to examine the data 
findings of the researcher. 
Therefore this data validity checking is performed by way of 
comparing the data obtained through interviews and documentation, to 
ensure that data are not mutually contradictory. If there is a difference then 
it should be traced to differences until finding the difference. Then the 
researcher did a confirmation with information and other resources. In the 
examination of these data, the researcher used triangulation techniques 
with techniques interviews, observation, and documents. 
The observation, the researcher got information based on teaching 
learning process in classroom. The interview, the researcher interviewed 
the English teacher and the student. The data documents are such as 
syllabus and lesson plan. The syllabus is used by the researcher to check 
the suitability of materials from syllabus toward the materials in the lesson 
plan. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
In this chapter, the researcher discusses the reseach finding and the 
discussion of the reseach findings.  The research finding consists of describing the 
teaching and learning process of speaking  of the Eight Grade students of SMP 
Al-firdaus Solo, the teachers‟ and students‟ problem in the teaching learning 
process, solution for the teacher and students in teching learning process.. 
A. Research Finding  
1. The Description of Teaching and Learning Process in Speakig Class 
The research took the data about the teaching and learning process 
of speaking of the Eight Grade students. The teaching learning process 
described in several part, such as. There are method of teaching learning 
process, the material, the media and teacher and students role. 
           a      Stage in Teaching and Learning process  
There are three stages in the teaching and learning process. The 
first step is opening activity, the second is the main activity and the 
third is closing activitiy. Main activity is included of observing, 
questioning, exploring, accosiating and communicating. All these stage 
are used by  the English teacher in SMP Al-firdaus Solo. 
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1) First observation had been conducted on Tuesday, 17 January 
2017 in the English classroom at 08.00 WIB.  
Opening 
Activities 
 The teacher greeted the students using English.  
 The teacher checked the students‟ attendents list.  
 The teacher called one of the studets to take the 
handbook to give all of the students. 
Main 
Activity 
Observing  The students are aked to describe 
their students‟ appearance. 
 One by one students describe their 
friends in front of the class. 
  
Questioning   With the teacher‟s help, the 
students aksed question about 
something they did not undertand 
yet.  
Exploring   The students were asked to identify 
their deskmate‟s personality and 
appearance.   
 The student chating with their 
deksmate. 
 The studets perform their task 
about identifing their deskmate‟s 
personality and appearance.   
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 The taecher using English language 
if she wants ask the students todo 
something.  
Associating   The students created desribtive 
paragraph about their idol.  
Communicating   The students performed their 
speech.  
 The student come in front of the 
class to performed 
 Another student pay attention their 
friend. 
Closing   The teacher and the students concluded the material 
together.  
 The students were also be given chance to give 
comment, suggestion or question of today‟s material 
and meeting. the teacher also gave brief explanation 
about the next material. 
 The teacher close the meeting by saying hamdallah. 
 
The result of the observation for A class of eight grade 
student that hold by Mrs. Iska will be explained below. At the time 
Mrs. Iska was teaching Descriptive Text. For the first the teacher 
tried to make the situation in the class cooperative. The teacher 
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greeted the students using English. The following was dialogue 
between the teacher and the students.  
Teacher :“Assalaumu.alaikum warohmatulloh 
wabarookatuh” 
Students : “wa’alaikumussalam warohmatulloh 
wabarokaatuh” 
Teacher : “good morning everyone, how are you?” 
\Students : “good morning miss, I’m fine, and you?” 
Teacher : “good,” 
 
After greeting, the teacher said “before we start out lasson, 
please said basmallah together”, all the students says bamallah 
together. After that the teacher checked the students‟ attendents 
list. Afer that the teacher called one of the studets to take the 
handbook to give all of the sttudents. The teacher wake the 
students‟ interest by asking one students to come forward. Then, 
Husein came in front of the class. The students should describe 
Husain‟s appearance and personality. “Students, please describe 
Husein.” Then, one by one they said Husein‟s personality started 
from the student who sit in the corner. They just said one word 
using ajective form and noun phrase such as dark skin, black haid, 
tall, etc. After the teacher hooked the students‟ interest, the teacher 
gave the material that they will learn today.  
For observing stage, the students observe the picture of 
Roma Irama on the handbook on page 21. Then, they read it aloud. 
Under the picture, there is a describtive text. the students should 
undertand about describtive text by their own observation. it is 
included the generic stucture, purpose and language feature of 
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describtive text. they can observe it from the text in handbook 
about Roma Irama. Together, they classified the generic stucture, 
which is included, identification and describtion. They could write 
it in their handbook. They also should highlighting the noun phrase 
and ajective form in the text. the teacher only explained it 
iductively based on the example. 
With the teacher‟s help, the students aksed question about 
something they did not undertand yet. The students who wanted 
asking question will be given score. From the observation, one 
students asked the teacher to repeate her explanation, because she 
had not understood yet. 
In exploring stage, the students were asked to identify their 
deskmate‟s personality and appearance. They did it by themselve. 
It is because it is an individual task. They mentioned their friends‟ 
personaliy and appearance in their note book. The students did it 
about 10 minutes. They were allowed to open their dictionary 
whether it is electronic dictionary or traditional dictionary.  After 
that, they submitted it. 
In associating, the students created desribtive paragraph 
about their idol. It can be from Indonesia or other countries. They 
can described about Fatin, Justin Bieber, One Direction, etc. they 
just preapre it for speaking activity in communicatibg stage. So 
they did not write it neatly. It was just like brainstroming before 
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they performed their speech. The teacher came around to help the 
students. 
In communicating, the students performed their speech. 
They talked about their idol. The teacher chose the students who 
came in front of the class one by one. If they made mistake in 
pronouncing the word or had difficulty to express their idea, 
thought or creativity they teacher would help them but not 
explicitely. The teacher only gave signal when they make mistake. 
The teacher also took the students‟ score in performing their 
speech about describing their idol.  
Because the time was over, the teacher closed the meeting. 
the teacher and the students concluded the material together. The 
students were also be given chance to give comment, suggestion or 
question of today‟s material and meeting. the teacher also gave 
brief explanation about the next material. the teacher close the 
meeting by saying hamdallah. 
2) Second observation has been conducted on Tuesday, 24 
January 2017 in the English classroom at 08.00 WIB. 
The result of observation for class VII A that hold by Mrs. 
Iska on January 24
th
 2017, at 08.00-09.45 can be explained as 
below. At the time , Mrs Iska was teaching speaking with the 
material asking and giving direction using conversation  
There are 29 students in the VII A class when the teaching 
process, they are 12 boys and 17 girls. There were white board, 
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some picture, AC. Several students had not prepared themeselve to 
study. They turned their chairs, make a group and chatted with 
their classmate. 
Opening 
Activities 
 The teacher greeted the students. 
 The teacher checked the students‟ attendents list.  
 The teacher wake the students‟ interest by asking 
question about their daily life.  
 The teacher also explained the material that would be 
learned at the meeting. 
Main 
Activity 
Observing  The students are asked to read the 
book silently.  
 The teacher ordered all the students 
to repeat after the teacher read the 
conversation aloud.  
 Two students were ordered by the 
teacher to read and practice the 
conversation at their seat  
Questioning   the teacher guided the students, so 
that they would ask a question 
about the conversation especially 
about the direction that had been 
disscussed in it.  
Exploring   The students also explored the 
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material in the handbook. They 
disscussed it with their deskmate, 
then when there is a part of the 
material which is they had not 
understood yet.  
Associating   The teacher requested the students 
to make a group, one group 
counsists of two person.  
 Every group should make the 
dialogue about asking and giving 
direction by virtue of the map in the 
handbook.  
Communicating   After the students have done make 
the dialogue, the teacher asked to 
the student to present their dialogue 
in front of class.  
Clossing  The teacher evaluated students‟ performance.  
 The students with the teacher concluded what they had 
been learnt today.  
 They concluded about how to ask and give direction.  
 The students also aksed a question if they did not 
understand about the material yet.  
 The teacher closed the meeting, before the teacher 
close the meeting, the teacher tells to the students about 
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material next meeting, 
 The teacher closed the meeting by saying hamdallah 
together. 
 
In lesson for today the teacher used Handbook which was 
Pasport to the World A fun and Easy English Book for Grade IX 
of junior High Schools. First the teacher tried to make the 
situation in the class calm, and than the teacher also tried to warm 
up the students consentration. The teacher greeted the students. 
The following was dialogue between the teacher and the students.  
Teacher : “Assalaumu.alaikum warohmatulloh 
wabarookatuh” 
Students :“wa’alaikumussalam warohmatulloh 
wabarokaatuh” 
Teacher : “good morning everyone, how are you?” 
Students : “good morning miss, I’m fine, and you?” 
Teacher : “good,” 
 
After greeting the teacher said “before we start out lasson, 
please said basmallah together”, all the students said bamallah 
together. After that the teacher checked the students‟ attendents 
list. Afer that the teacher called one of the studets to take the 
handbook to all of the sttudents. The teacher wake the students‟ 
interest by asking question about their daily life. 
It can be seen in the dialogue: 
Teacher : kalian pernah ngak ditanyain tetang arah 
jalan ke arah al-firdaus? 
Students : pernah miss? 
Teacher : Kalian jawabnya gimana? 
Students : saya tunjukkan arahnya miss. 
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Teacher : itu kan pakai bahasa indonesia, bagaimana 
caranya menunjukkan arah pakai bahasa 
inggris. 
 
After the students know wthat they will learn today,  the 
teacher also explained the material that would be learned at the 
meeting. The following was the dialogue between the stendent 
and the teacher. 
 
Teacher : “today  we learn about asking and giving 
direction. Who know what is asking and 
giving direction?” 
Students :  “yes, miss” 
Teacher : “ok, miss iska will explain about asking and 
giving direction” 
 
From the dialogue above, it shows that the teacher wanted 
to lead the student about the material, so they can have brifly 
explanation before they came to the main activity. 
Recently, K-13 (Kurikulum 2013) has been being used in 
Indonesia. This curriculum has five stages in its main activity. 
There are observing, qustioning, exploring, associating and the 
last is communicating. The researcher would like to explain each 
stagebelow: 
In observing stage, the teacher asked the students to open 
their handbook on page 145. In that page, there are converstation 
between two people and a map without direction. The teachers 
wanted the students to observe the conversation and picture by 
asking them to read it silently. After they finished reading 
silently, the teacher ordered all the students to repeat after the 
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teacher read the conversation aloud. As always, the teacher did 
not correct the students‟ miss-pronounciation immediately, 
instead she would gave the signal to the students that something 
was wrong with it. After that, two students were ordered by the 
teacher to read and practice the conversation at their seat The 
coversation is about a student who wanted to go to the history 
museum, then the student asked the security guard about the 
direction to get it. One students had a role as a student and the 
other as a security guard. The others students who did not have a 
chace to practice he dialogue should pay attention on their friends. 
When the students who read the dialogue made a miss-
pronounciation the teacher would correct it by giving signal to the 
students that something was wrong, so that the would not make 
the same mistake. The conversation can be seen in this diaogue 
bellow: 
Student  : Excuse me, could you tell me the way to 
the museum? 
Security Guard  : The history Museum or the Art Museum? 
Student : the history Museum, pleace. 
Security Guard : you go straight ahead, turn right, and 
then take the second turning on the left. 
Keep going along there, across one 
junction, and it’s right there on your 
left.  
Student : I go a straight ahead, turn right, and 
then take the second turn on the left. I 
go straight ahead. Then across one 
juction. The museum is on my left. 
Security Guard : you are right  
Student : thank you, sir 
Security Guard : it’s alright 
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In questioning stage, the teacher guided the students, so 
that they would ask a question about the conversation especially 
about the direction that had been disscussed in it. “Bagaimana 
dialog tadi, ada pertanyaan?”. At the first there is no students who 
wanted to ask a question. But after several times, there is two 
students asking a question about the English translation of 
“peremapatn”. Before the teacher answered it, she asked the 
students whether they knew the answer or not. When nobody 
answered it, she did it.    
In exploring stage, the students should find another 
sources to complete the material. The main sources is the 
handbook. After the students read the conversation, the teacher 
explained about asking and giving direction. The teacher 
explained it by write the phrase to give and ask direction in the 
white board. The teacher also gave the vocabulary which is used 
in asking and giving direction such as T-Junction, crossroad, go 
straight, ect. After that, the students copied it in their notebook. 
The students also explored the material in the handbook. They 
disscussed it with their deskmate, then when there is a part of the 
material which is they had not understood yet.  
In associating, the teacher requested the students to make a group, 
one group counsists of two person. They can choose their own 
partner. For make it as simple as possible their partner is their 
deskmate. Every group should make the dialogue about asking 
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and giving direction by virtue of the map in the handbook. For 
example, they could make a dialogue about someone who wanted 
to go to the market. They can use their imagination as long as it is 
related with the map in the handbook. When, the students wrote 
the dialogue, the teacher would came around the class to help the 
students if they had difficulty in writing the dialogue. If the 
students did not cooperate, the teacher would ask them to keep 
silent and continued their work. The students were only given 10 
minute to make dialogue. 
After the students have done make the dialogue, the teacher asked 
to the student to present their dialogue in front of class. The 
following was the dialogue the teacher and the student. 
Tecacher: “ok students, miss iska want to each group go to 
in front of the class to presentation of your 
task”  
Students :”ok miss” 
Teacher: “miss iska will call one by one of group to go to 
on front of the class” 
 
The students who practice in front of the class were chosen 
randomly. While the students practiced their conversation in front 
of class, the teacher took the score for their performent. During 
the learning process, there some students who practiced in front 
of them, some of them students in a relaxed classroom back. 
However, several students make a noissines. The teacher noticed 
them and speak in English, “silent please!” and sometimes teacher 
yelled, “Ssstt…” All these activities left by the teacher in order to 
get the atmosphere as comfortable as possible. For the students 
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who did not practice in front the class, they had to give comment, 
question or suggestion for their friends‟ performance.  
In the clossing, the teacher evaluated students‟ 
performance. The students with the teacher concluded what they 
had been learnt today. They concluded about how to ask and give 
direction. The students also aksed a question if they did not 
understand about the material yet. The teacher closed the meeting, 
before the teacher clese the meeting, the teacher tells to the 
students about material next meeting, that is about procedure text. 
The teacher also ordered them to bring property which is needed 
in procedure text. They should bring something they like to make. 
The following was the dialogue between the techers and the 
students. 
Teacher: “ok students, for the next meeting, the material is 
procedure text, I want to all students bring the material for to 
make something, for example, laura want to make milk shake. 
Laura must bring the material such as, glass, milk, water, 
sugar and so on. Understand?” 
Students: “yes miss”  
Teacher : “ok students, I think enough for today, please say 
hamdallah together” 
Students : “alhamdulillah” 
Teacher : “wassalamu’alaikumwr.wb” 
Students: “wa’alaikumsalamwr.wb” 
 
3) Third observation has been conducted on Tuesday,  07 
february 2017 in the English classroom at 08.00 WIB. 
Opening 
Activities  
 The teacher opened the lesson at 08.00 WIB.  
 The teacher opened the meeting by greeting the students.  
 The teacher greeted the students using English to create 
English Environment.  
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Main 
Activity 
Observing  The students observed the picture of 
how to make a milk shake bought by 
the teacher 
 the students say the procedure text  
 the teacherbdrill the vocabulary to 
the students  
Questioning   With the teacher‟s guide, the 
students were demanded to ask 
question about the handout. 
Exploring   The teacher gave the students picture 
about procedure text. In this picture 
cosisted of procedure text that some 
words were missing.  
 
Associating   The students  practice it in front of 
the class.  
 The students should understand 
about their text  
 The students practiced in front of the 
class, they should not read it. They 
practiced oraly without text.     
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Communicating   The teacher asked to the students to 
come forward to make something 
with the material that bought by the 
students.  
Clossing   The students and the teacher concluded the meeting 
together. 
 The students were also given a change to ask question, 
give comment or suggestion for today‟s meeting.  
 
In the research, the class was started from the bell sound 
ringing, and than the waiting the teacher coming. The teacher 
opened the lesson at 08.00 WIB. The teacher opened the meeting 
by greeting the students. The teacher also greeted the students 
using English to create English Environment. The following was 
dialogue between the teacher and the students.  
Teacher: “Assalamu’alaikumwr.wb” 
Students: “wa’alaikumsalamwr.wb” 
Teacher: “good morning everyone” 
Students: “good morning miss” 
 
Before greeting the teacher said “before we start our 
lasson, please say basmallah together” students said 
“bismillahirrohmanirrohim”. After greeting, the teacher checked 
the students attendence list. There is one student who absent 
because he was sick. Before the teacher explined the material. She 
show several picture of how to make a burger. Then he asked the 
students whether they can make a burder or not. It was done to 
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wake the students‟ interest about the material that they will learn. 
In this case the material is about procedure text. After that, the 
teacher told about activities for today briefly.   
Because SMP Al-Firdaus Solo used K-13, so the main 
activity consists of five stages. The explanation about the each 
activity which have been done in the second observation below: 
The students observed the picture of how to make a milk 
shake bought by the teacher. In that picture, there is an 
explanation below the picture. The teacher wanted to setting up 
the situation. Then, the students read the procedure text below the 
picture silently. Then, ythe teacher will read it aloud and the 
students should pay attention so that when they read it together, 
they would not make mistake. After that, they read it aloud. The 
teacher would correct when they made mistakes while they were 
reading it.  
With the teacher‟s guide, the students were demanded to 
ask question about the handout. The students who asked questions 
would be given score. The teacher also explained the material. the 
teacher gave the generic sturture of procedure text which 
consisted of goal, material and steps, language feature of 
procedure text which used simple past tense and the purpose of 
procedure text.  
Teacher: “do you understand about this picture students?” 
Students: “yes miss, this is about making something” 
Teacher: “yes, alright. Ok miss iska will explain about 
procedure text” 
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The teacher gave the students picture about procedure text. 
In this picture cosisted of procedure text that some words were 
missing. It is about how to make milkshake. Every student had 
one handout, so that they should do the exercise by themselve. 
The exercise was about asking to the student to fill in the blank. 
The students were given 10 minutes to do the exercise. After they 
finished it, they submitted it to the teacher. 
In associating stage, every student had bought properties 
which is needed to make procedure text. In the end, they would 
practice it in front of the class. The properties that bought by the 
students were a simple thing. It is like coffee, glass, chocolate, 
milk, water, spoon, sugar, eyc. It is because the teacher wanted to 
make the teaching-learning process to be simple but they students 
could practice the material and also the goal of the study can be 
achieved in a fun way. The teacher made the procedure text about 
10 minutes. They wrote it in a piece of paper. The teacher came 
around the class to help the srudents when they faced a problem. 
Mostly, the students wote about how to make a beverage. The 
researcher only find several students who create procedure text 
about food. They should understand about their text because when 
they practiced in front of the class, they should not read it. They 
practiced oraly without text.     
After the students finished writing the text, they submitted 
it to teacher. Then the teacher asked to the students to come 
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forward to make something with the material that bought by the 
students. Before the students come fowars one by one, the teacher 
gives to the students time about 10 minute for prepare.  
While the students prepare they assigment, the teacher 
cared for the student. If the student feel difficulty, the students ask 
to the teacher how to make a good sentences or ask the 
vocabularly that the students don‟t know. After the students finish 
prepare, the teacher ask one by one students come to in front of 
class to presentation making something.  
All of the students are so busy with their cooking, they 
prepare for  the material and how to good presentation. There is 
one student that he make a class be queit because he broken the 
glass. All of the student looked his. And than the teacher did not 
reprimand. The teacher ask the student to help clened the piece of 
glass.  
After the prepared done, the teacher ask to the students 
come to in front of class. For the first the teacher called Aura, she 
suddenly shocked because she became the firstly. In this time she 
is want to make a smooty dragon food, the ingredients are a slice 
of dragon food, yogurt, a botle of water, sugar, milk, ice, mixer, 
glass, spoon. Aura present her cooking very well. First, she 
mentioned her goal and the name of the beverage. Then she 
mentioned the ingridient which is needed. When she mentioned it, 
sometimes she said slowly but sometimes she said it loudly. She 
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also made mistakes in prenouncing the word and the teacher 
should correct it immediately. Then, she explained the step to 
make smooty dragon food one by one.   After she finished her 
perform, the next section is questioning. The teacher asked one 
student to ask question about Aura‟s performance. And than, the 
student who had a question, she/he gets the food that had just 
cookked.  
But for this time, not all the students present her cooking, 
because the time is not enough. Only 5 students that present their 
cooking. Such as Husain makes Hot chocolate with oreo toping, 
Audrey makes cucumber lamon ice, Icha makes hot cocoa with 
wafle, and many student with their creative foods and drink. 
Because the time is over, the teacher must close the 
meeting, but the presentation had not done yet. The students who 
did not had a change to perform, they must present for the next 
meeting. the students and the teacher concluded the meeting 
together. The students were also given a change to ask question, 
give comment or suggestion for today‟s meeting. the teacher 
never gave a homework for her students, because SMP Al-
Firdause has a regulation to ban a homework for the students. The 
following was dialogue between the teacher and the students. 
Teacher : “because time is over, for the student who not 
present today, you must present for the nexk 
meeting, understand? ” 
Students : “yes miss” 
Teacher : “for the next presentation must be better than 
today, you muat try at home before” 
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Students : “yes miss” 
The teacher: “ok, I think enough for today, see you next 
time, wassalamu’alaikumwr.wb” 
Students : “wa’alaikumussalamwr.wb” 
 
2. The methods used by the teacher on teaching speaking at the eight 
grade student of of SMP Al-Firdaus Solo. 
The observation of teaching and learning process in the class from 
January 17
th
 2017 until February 14
th
 2017 . the researcer observed only 
VII A, they are 12 boys and 17 girls . the classroom is large and the 
facilities in the classroom are complete. There are, white board, dispenser, 
bathroom, LCD, air conditioner. The teacher should make an interesting 
and fun atmosphere in the class. Therefore, the teacher used role play, 
discussin, and games in language classroom. If the students make class 
fun, happy interesting, it can make the students understand the material 
easily.  
The method in teaching must be appropriate to the purpose of the 
study. The teacher has to choose not only good method but appropriate 
with the condition of the students. The finding of the research includes 
kind of theme methods that is used in teaching speaking. The method used 
by the teacher on teaching speaking are Direct Method (DM) and 
Presentation, Practice, Production (PPP). 
a. Teacher used Direct Method in teaching speaking  
Based on the observation, the researcher concluded that on the 
first observation the teacher used Direct Method (DM). It can be seen 
when the teacher avoided the use of native laguage as much as 
possible. Then the teacher gave the grammar rule inductively. In DM, 
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the skill that be emphasized by the teacher was speaking. So that they 
should perform in front of the class. The teachiques that used by the 
teacher were reading aloud and self-correction. Reading alod was used 
then the students read the text about Rhoma Irama aloud. They read it 
together. While, self-correction was used when the students made 
mistakes, the teacher did not correct it immediately. The teacher only 
gave the signal when they made mistakes. She gave choice which one 
is the correct answer.  
The teacher used Direct Method (DM) especially read a loud, 
self-correction and conversation practice on the second observation. 
read aloud was used when the students read the conversation aloud. 
But before it, they should read it silently by themselve. After that the 
teacher read it aloud so that they can had an example on the correct 
pronounce. Selft-correction was used when the students practiced their 
conversation in front of the class then they made mistake. The teacher 
only gave the signal on their error. Conversation practice was used 
when the students practice their conversation with their peer in front of 
the class. The indication that the teacher used this method are the role 
of students is more like partners in the teaching/learning process, then 
mostly the teacher used target language (English language) because 
students should learn to think in the target language as soon as possible 
and in DM the purpose of language learning is communication so that 
in teaching-learning process the teacher asked the students to practice 
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their dialogue in front of the claas. So that the students can apply it in 
their daily life. 
The goal of used English language and conversation practice  
are to made the student in process learning more interactive. It caould 
made the student to express their ideas. with the conversation practice 
in front of the clas, it could be tried their mental.  
In the teaching and learning process of teaching speaking  the 
teacher made the students as the centers in the class. The students 
should be perform in front of their friends. Before the students come to 
the front of their friends, they must prepared fristly. Beside that, when 
the students perform, the teacher as the resourses, she also help the 
student if they do not understand the vocabularly or the students 
mispronounce. The students should be corect their mistakes.  
b. Teacher used Presentation, Practice, Production (PPP) 
Based on the observation, the researcher concluded that the 
teacher used PPP (Presentation, Practice, Production) method. the 
presentation activity can be seen when the teacher  wanted to set up the 
situation by asking the students to observe the text on the handbook. 
So they can looked at the model of procedure text in the 
handbook.Then, practice activity was done when the students 
completed the sentence in the handout bought by the teacher. It was 
about how to make burger. And the production activity was done when 
the students made a production of speaking along with a real practice 
of making something. 
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3. The Material Used  
Material has important role in teaching learning process. Teacher 
has responsibility to choose material. The English teaching material must 
be interesting and fun, the from of material support for language teaching 
comes from textbook. To tought the students, the teacher did not use 
material from the texsbook, but the teacher could used another material 
such us magazine and newspaper.  
In this school, English teacher used a texsbook published by PT. 
Tiga Serangkai Pustaka Mandiri which is entitled”Pasport to the World 3, 
A Fun and Easy English Book”. During the observation the teacher used 
that book in teaching process in the class A. But, the teacher gave the 
student‟s material in the another book.  
The material of speaking of speaking class A are speaking for 
formal setting in first the semester should fulfill sone basic competence for 
speaking skill. It can be described as follows:  
Table 4.1. The material of speaking for formal setting  
Meeting  Topic  Sub-Topic 
1 Introduction and 
orientation  
Syllabus orientation  
2-3 Lesson one and two  I Think It‟s Great ! 
4-5 Lesson three and four Go Straight on This Street 
 MID TERM SEMESTER 
1 
Spoken and writing 
6 Lesson five and six Can You Show ME How 
to Use It? 
7-8  Lesson seven and eight  What Should We Do 
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First?  
 SEMESTER 1 
EVALUATION  
 
9-10 Lesson nine and ten Can I Help You? 
11-12 Lesson eleven and twelve Trouble At The Library 
 MID SEMESTER  2   
13-14 Lesson thirteen and 
fourteen 
Yes, He is a Good Boy 
Now 
 SEMESTER 2 
EVALUATION 
 
 
From the explanation above, it could be concluded that the teacher 
gave the material used texbook. In speaking for formal setting the class A 
was by given the material to increase students speaking and increase 
motivation in learn in speaking. 
4. The Media Used  
During the observation, the researcher found that the Eglish teacher 
used white board, textbook, picture in another book, marker as the media 
for the teaching and learning process in the classroom. For the first and 
second observation, the teacher used picture and map in the texbook. The 
teacher takes map in the other book for the evaluation. It can make the 
student have the large ideas. The teacher used whiteboard to wrote some 
vocabularly and gave example.   
The third observation, the teacher used the same the first 
observation. the teacher used white board, marker, picture. But for this 
meeting the student bring the various property for practice. The students 
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did not objection to brought all of the property. The goal of all of the 
media to help the process of teaching learning to fare well. 
5. Teacher’s roles of the speaking class 
Based of the observation at the speaking class. The teacher of 
speaking class have many roles, such as: 
a. As Organizer 
The teacher as an organizer can be seen when the teacher take an 
organizing to do various activities involves giving students‟ 
information, telling them how they are going to do the activity, putting 
them into pairs or groups, and finally closing things down when it is 
time to stop. 
For Example: 
Teacher : “ok students, miss iska want to you make a dialogue in 
pairs, and then you should be perform in front of class.” 
Students : “ok miss” 
 
b. As assessor 
Teacher as assessor  means that when the students make a mistakes in 
their performance, the teacher should be corret their mistakes.  
For example: 
Students 1  : hello audrey 
Students 2 : hello aura  
Students 1 : do you know where is the hospital ? 
Students 2 : yes I know  
Students 1 : please tell me where is the hospital 
Students 2 : from here you just go ahead, and than there is a three 
jungtion and than to turn left 
 
The teacher suddenly stop the conversation because the map wrong, 
the teacher said to audrey “audrey not turn left but turn right, ok” 
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c. As a resource 
The teacher as a resource is when the students get the difficulties in 
their learning, the students may ask to the teacher and get the solve it. 
The teacher act as a resource should be helpful and available. 
For example:  
Students 1  : “exusce me, could you tell me where is the market?” 
Students 2 : “you go straight ahead, turn right, and then take the 
second turning on the left. Keep going along there, and 
then, miss bahasa inggrisnya perempatan apa miss?” 
Teacher :  “what is perempatan? Anybody knows? 
 
d. As a motivator   
Speaking is one of hard skills, many students did not like speaking. 
The reason they do not like speaking because they felt unconvident or 
afraid when they practice to speak up in front of class. In this situation, 
the teacher was as a motivator. Motivation in the learning is very 
important, because with the motivation the students could more 
interest in speaking and like speaking. The teacher is not only as a 
facilitator to gave the students material but also gave motivation.  
For example:  
Teacher : if you want to come forward, you just think that in front of 
you is not anybody. Sou you must not feel nervous. And then 
if you will come fowart, firstly you must take a breath.   
Student : yes miss. 
 
e. As a controler 
In the teaching learning process, the teacher had full to controll the 
class, such as: the students behavior, the environtment and all activities 
in the classroom.  
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For example : 
Teacher : Jangan ada yang keluar kelas dulu, miss iska belum clese 
the lesson. Ayo Audrey masuk kelas. 
Student : yes miss 
 
6. Students’ Role of Speaking Class 
Based on the observation in the class os speaking in eight grade. 
He students of A class have many roles, such us: 
a. As the performer  
Based on the observation, in the teaching learning process, the students 
acted as performer. The students always performed in front of the class 
every meeting. the goal of the teacher ask to the students perform in 
front of the class is to trined the mental.  
b. As a listener  
In the teaching learning process of speaking skill, the student listened 
when the teacher explained the material. Sometime the student made 
came noises in the class, but the teacher stopped the noisiness in the 
class by “ssttt…”. Beside that the students tried to understand the 
material. if the student still confused with material, than the students 
asked to the teacher to explain clearly. 
c. As the main subject of learning  
The students as the main subject of learning. Its mean that the students 
must be active in the class. The teacher always said, the student must 
be active in the class if they want to be succes. 
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7. The problems are faced by the students problems in teaching and 
learning of speaking of the eight grade of SMP Al-Firdaus Solo in the 
academic year of 2016/2017. 
Based in the interview and observation, the researcher found 
several problems occurred in speaking class. Those problems were faced 
by both teacher and students.  
a. Probrems Faced by the Students in Speaking Class  
In the observation and interview to the teacher and students, the 
reasearcher found some problem faced the students in having 
interaction in speaking class were the students get difficulty in 
vocabulary and get difficulty in pronouncing words. The researcher 
concludes that the students have some problems in teaching speaking 
such as: 
1) Lack motivation  
In the teaching learning especially in English class, some 
students did not like English, usually they had bad mood to study 
or something. Moreover they are from different a parent‟s 
background. Lack of motivation because of a parent‟s background. 
Their perent are very busy with their job. So the perent completely 
gave over to the teacher. Because of that, when the student learn in 
the class do not pay attention to the teacher. Some students were 
not confident with their ability.finally they had low motivation to 
follow the  teaching learning process.  
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This could be illustrated when the researcher conducted 
interview with the teacher,  
Researcher :“dek, apakah kamu suka dengan pelajaran speaking?” 
Students  : “emm, ngak suka banget si mbak, karena speaking itu 
susah, kalau disuruh maju kedepan kelas itu takut, 
takut salah, dan juga grogi ” 
 
2) Lack vocabularly  
The next problem faced by the students are vocabularly. In 
theaching learning process vocabularly is very important. moreover 
in the teaching speaking, the students must know the vocabularly 
firsly before to speak up. Based of the interview with the students, 
Aura said ”masalah yang aku hadapi saat pembelajaran bahasa 
inggris itu masalah vocab mbk, karena jika aku ngk tau vocabnya 
mau ngomong itu susah” 
Not only Aura, but the same statement also comes from 
Audrey. She said “pada waktu di suruh maju untuk translation 
mbk, kan itu langsung di depan bu guru, dan tidak boleh bawa 
kamus, jadi kalau ngk ngerti arti vocabnya ya tak terjemahkan 
asal-asalan mbak.” 
Based the interview above, it can be concluded that some 
students have problem with vocabularly. It makes the srudent 
difficult to speak in English because they had not enough 
vocabularly.  
3) Pronunciation 
The students also had dificulty in pronounciation. If the 
students did not know how to pronounce, they choose to silent and 
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not active when the teaching learning process. Sometimes, when 
they come forward to perform they speak slowly, because they are 
afraid to misspronounce.  Below is the interview with the students 
in the eight grade speaking class his name is shila. 
Researcher : “kesuliatnnya saat speaking itu apa dek?” 
Students :  ”kesulitan saat speaking mbak? Itu mbk, 
pengucapannya bahasa inggrisnya, susah banget” 
Researcher :”itu namanya pronounciation dek” 
Students  :”oh, itu namanya, apa mbk, pronounciation?” 
Researcher : “iya dek” 
 
4) Low-self confidence  
Based on the observation, the reearcher found some 
students got lack of confidence. Most of the students felt 
uncomfortable when they spoke English in front of the class. 
Besides, the students seemed lazy, it shows that the students 
perform in front of the class with low intonation and seen shy. It is 
because their performance was not maximal, because they did not 
prepare their material nicely before. Based of the interview  with 
the students her name Aisyah, 
Researcher : “dek, saat pembelajaran speaking ksulitanyya apa?” 
Students :“itu mbk, kalau pas disuruh maju kedepan, aku takut 
mbk. Pasti kalau mau maju rasanya adem panas, 
deg-degan mbk, ngak PD” 
 
From the result of the interview with students, there were four 
problems in speaking class. Those are lack motivation, lack 
vocabularly, pronounciation, self-confidence.  
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b. Problem Faced by the teacher  
There were also problem faced by the teacher in teaching learning 
process. It occurred in teaching spaking in this school. The following 
were some problems faced by the teacher: 
1) The different levels of students 
In this school, there are many kind of levels students. They have 
different levels of intellegence. So, when the teacher taught in 
class, the teacher must understood with every student. This could 
be an illustrated when the researcher conducted interview with the 
teacher,  
Researcher :”masalah apa yang ibuk hadapi saat mengajar di 
dalam kelas pasa mata pelajaran speaking?” 
Teacher : ”yang saya hadapi saat megajar dikelas yaitu, 
susahnya memahamkan siswa dengan bersama-
sama. Maksudnya, setiap murid kan mempunyai IQ 
berbeda-beda, jadi saat menerangkan materi kadang 
ada yang sudah paham tapi juga ada yang belum 
paham. Jadi saya harus mengulang dua kali agar 
murid bisa paham”  
 
2) Arange the time  
The teaching learning time is very important to pay attention.the 
teacher must be smart in arrange the time. If the teacher did not 
arrange the time well, it can make the material not enough deliver. 
This could be illustrated when the reseracher conducted interview 
with the teacher. 
Researcher : “selain level yang berbeda, apalagi yang ibu hadapi 
saat pembelajaran?” 
Teacher : “selain level student yang berbeda, kadang, waktu 
yang dibutuhkan saat pembelajarn kurang, karena 
mungkin dari faktor siswa saat saya menyampaikan 
materi mereka tidak bisa menyerap materi dengan 
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cepat. Selain itu, kadang-kadang siswa itu sering 
ramai, dan saat disuruh maju kedepan untuk 
conversation atau untuk presentasi itu mereka cepat 
maju mbk, jadi harus menunggu mereka siap untuk 
maju kedepan”  
 
c. Problem solving in teaching learning speaking 
Problem in learning activityhave to be solved by the students. 
The problems of speaking class were low self-confidence,  lack 
motivation, vocabularly and pronounciation.  
1) Increase Low Self-Confidence 
In the teaching learning, the students felt nervous and unconfident 
when they present in front of the class. They solve the problem 
with the prepare mental, took a deep breath before speak in front of 
class. 
Interview : “dek, jika seumpama kamu mau maju kedepan kelas, 
trus agar kamu ngak nerves itu gimana caranya?” 
Students  : “susah sih mbk kalau ngilangin nerves itu, tapi untuk 
mengurangi rasa nerver itu sebelum aku maju 
kedepan aku tarik navas dalam-dalam. Setelah itu 
saat di depan usahakan untuk selalu tersenyum.” 
Interview : “kalau disuruh maju mendadak dek? Gimana tuh?” 
Students :  “yaa sama mbak, tarik nafas dalam-dalam dan 
senyum, tapi jika tidak mendadak disuruh maju 
sebelumnya ya menyiapkan mental dulu saat dirumah 
atau saat persiapa, biar gak nerves kak.” 
 
2) Increasing vocabularly  
For the next problem is lact of vocabularly, to solve this 
problem the students must memorize the vocabularly, if the 
students lazy to memorize the vocabulary, becouse it is very basic 
in English language . based on the interview with the student, the 
solution was:  
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Interviewer :  “nahhh, untuk mengatasi masalah itu bagaimana 
caranya dek?” 
Students :  “emmm…apa ya mbak, haruse aku apal 
vocabularyne ya aku ngapalin vocabularynya mbak, 
tapi kalau ngapalin itu susah mbak hehe” 
 
3) Need more motivation  
In the teaching and learning process the student needed more 
motivation in class. Because the students lack of motivation of 
their parent, so the teacher should be motivated the students every 
meeting. If they have more motivation, they could  have an 
anthusiasm in speaking.  
Interview : “kok ngak semangat saat speaking itu kenapa dek?” 
Students : “iya mbak karena kurang menarik speaking itu, trus 
takut juga kalau disuruh untuk ngomong” 
Interview : “trus gimana caranya adek bisa semnagat saat 
pembelajaran speaking ?” 
Students : “yaa harus butuh semagat mbak kalau saat 
pelajaran, tapi kadang aku sadar aku harus bisa 
dapat nilai bagus gitu mbak” 
 
4) Pronounciation  
The last problem was pronounciation. The acted The students 
problem pronounciation is more then another problem. They 
always said same with the writen language. From those problem 
the students solved them by practice to speak English as often as 
possible, so if they always speak English as long as it can be made 
the students fluently in speak English. 
Interviewer : “tadi adek bilang dalam speaking yang sulit itu 
pengucapanyya, ya dek. Nah agar adek bisa lancar 
dalam pengucapan bahasa inggris, gimana sih dek 
caranya?” 
Students : “gimana ya kak caranya, emm..itu kan aku sering 
disruh sama ibukku untuk niruin lagu-lagu inggris 
kak, nanti lama kelamaan bisa lancar ngomongnya 
gitu kak.” 
108 
 
 
 
B. Discussion   
In the discussion, it would be discussed about the main point of 
research finding concering the teaching-learing process of speaking skill at the 
eight grade students of Al-Firdaus Solo. The teaching-learning process of the 
speaking class hade some concerns that had to be analyzed such as: (1) The 
description of teaching and learning process in speakig class (2) the methode 
used (3) The material used (4) The media used (5) the role of teacher and 
students (6) The problems faced by the teacher anad students (7) Problem 
solving in teaching learning speaking.  
In this section, the reasearcher tried to make description of the research 
finding with the relevant references. After the describing the data, the 
researcher needed to analyze the data. It was in line with the answers of the 
problem statement. 
The teaching learning process of speaking was divides into opening, 
main activities, and clossing. Because SMP Al-Firdause used K-13 
curriculum, the main activity consists of 5 stage namely observing, 
questioning, exploring, associating and communicating. During the class 
observation, it could be noticed that the teacher always tried to involve the 
students actively. The teacher give a corection if the students made a mistakes. 
In the class, the students tried to using English language. But, some students 
dis not understand if the teacher using English language full.  
Based of the observation. In teaching method, the teacher used Direct 
Method and Presentation, Practice, Production Method. Direct Method is used 
by the teacher used English language in teaching learning process, self-
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correction and conversation practice techniques. The researcher found that the 
teacher avoided the use of native laguage as much as possible. mostly the 
teacher used target language (English language) because students should learn 
to think in the target language as soon as possible and in DM the purpose of 
language learning is communication so that in teaching-learning process the 
teacher asked the students to practice their dialogue in front of the claas. So 
that the students can apply it in their daily life.Then the teacher gave the 
grammar rule inductively. It can be seen fron the interview with the teacher. 
She said that ”itu mbk, pada saat saya mengajar asking and giving direction 
muridnya saya suruh untuk maju kedepan untuk berdialog mbk” In DM, the 
skill that emphasized by the teacher is speaking. So that they should perform 
in front of the class. the role of students is more like partners in the 
teaching/learning process.  
It is in line with Larsen (2000: 23) theory that the Direct Method has 
one very basic rule: No translation is allowed. In teaching process, the 
teachers use target language to transfer the material. Larsen (2000: 23) also 
pointed out that Direct Method intend that students learn how to communicate 
in the target language. In order to do that successfully, students should learn to 
think in the target language, grammar should be taught inductively. There may 
never be an explicit grammar rule given and also self-correction facilitates 
language learning. 
Then, to the third observation, the teacher used PPP (Presentation, 
Practice, Production) method. According to Maftoon (2012: 32) PPP is three 
parts teaching paradigm: presentation, practice, produced: based the 
behaviorists theory which stated that learning language is just like learning 
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any other skill. PPP uses a classic deductive approach which grammar being 
explicitly introduce in the presentation stage, the first part of the class, by the 
teacher. Based on the observation conducted by the researcher the presentation 
activity can be seen when the teacher wanted to set up the situation by asking 
the students to observe the text on the piece of paper. So they can looked at the 
model of procedure text in the piece of paper.  
Then, Maftoon (2012: 32) added that practice activity is students the 
practice the new language way. The students commplete sentences and 
dialogue and anwering the question using the target language. It is in line the 
observation that the practice stage  was done when the students completed the 
sentence in the handout bought by the teacher. It was about how to make 
milkshake. And then the besed of the interview to the teacher, she ask to the 
student to complet the sentences in the handout. 
The production stage can be a role play, simulation activity, or a 
communication task (Maftoon 2012: 32). It is in line with the researcher‟s 
observation that the production activity was been done when the students 
made a production of speaking along with a real practice of making 
something. The production stage was been done by simulating activity and 
communicating task.     
Based of the interview, the teacher said that “dalam pembelajaran 
procedure text itu saya menyurug siswa untuk melakukan simulasi membuat 
sesuatu di dalam mereka di depan kelas” 
The result of the observation. The material for eight grade student in 
this school is different with the other school. In this school used material that 
used in the nineth grade. The reason of used nineth material, for the ninth 
grade must be prepared for the examination. Then, in the teaching learning 
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process need a media to make a teaching learning walk well. The media used 
in teaching learning process are Whiteboard, marker, picture, LCD and 
texbook.  
Based on the research findings in the speaking class, the teacher had 
some rules. Those were as guider and helper for learners to comprehend the 
text of the material. Teacher was as organizer, as assessor, as motivator, as 
controller. Harmer (2002: 57) state that there are many role of teacher in the 
classroom, such as teacher as controler, organizer, assessor, participant, 
resource, motivator and observer. Furthemore, the roles of the students in 
classroom as the performer, as listener, as the main subject of learning.  
The last are the problems faced by the teacher and students. The 
problems faced by the teacher  are the different levels of students and  arange 
the time. Then, the problem faced by the student are lack of motivation, lack 
of vocabularly, pronunciation, low-self confidence. To solve the problem, the 
teacaher and student were followed by increasing the students‟ low self-
confidence, increasing vocabularly, need more motivation, pronounciation.   
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion  
Based of the explanation on the previous chapter there are several 
conclusion in this research that can be conclude that this school used K13 
curricullum. In the teaching learning process the teacher used method Direct 
Method and PPP. The used Direct method in class, it showed when the teacher 
used English language in teaching learning process. Beside that, the teacher 
used PPP it shows when the teacher asked to the student to simulation in the 
class about making something. The material that used English teacher is a 
texsbook published by PT. Tiga Serangkai Pustaka Mandiri which is 
entitled”Pasport to the World 3, A Fun and Easy English Book”. The media 
that the English teacher used are white board, textbook, picture, picture in 
another book, marker as the media for the teaching and learning process in the 
classroom. The teacher had some roles in class, such as: as controler, 
organizer, assessor, participant, resource, motivator and observer. Then, the 
students roles were as the performer, as the listener, and as the main subject of 
speaking.  
The problems faced by the the teacher in teaching speaking are the 
different levels of students and  arange the time. Then, the problems faced by 
the student are lack motivation, lack vocabularly, pronunciation, low-self 
confidence. To solve the problem,the teacaher and student were followed by 
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increase low self-confidence, increasing vocabularly, need more motivation, 
pronounciation.   
 
B. Suggestion  
The researcher has some suggestions for the teacher, students, and 
other researcher. The suggestions are as follow:  
1. For the teacher of speaking for formal setting  
a. In the teaching and learning process, the teacher should make the 
speaking class more active and interesting. So the student cannot be 
lazy and bored in teaching learning process. 
b. The teacher should be more pay attention to the environtment in the 
teaching learning process. 
2. To the students 
a. The students should be more active in speaking class 
b. The students should prepare the material first before they join the 
speaking class. 
c. The students should be pay attention when the teacher explain the 
material in front of them. 
3. For the other researcher 
This research study is about teaching and learning process on speaking 
class. It is expected for the other researcher that the result of this study can 
be used as additional reference for the next research.  
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FIELD NOTE 
 
Time  : Tuesday, January 10
th
 2017  
Place  : Language Class 
Observer : Siwi Nurjanah 
 
Today is first observation at SMP Al-Firdaus Solo, I leave from boarding 
house at 07.30 WIB. I arrived at school at 07.50 WIB. After that I meet to the 
teacher at her rooms. I‟m entered in the class with the teacher. The teacher open 
the meeting at 08.00 WIB. After the teacher open the meeting, I was asked the 
teacher to introduce in front of the class, and I explain the purpos i‟m in the class.  
 After I‟m introduce, I was sit down in the behind of the class to observe 
the teaching learning process. For this meeting the teacher continued the material 
for last meeting. But the material not speaking skill. The teacher gave to students 
exercise for this today. The students work the exercise with silent. The teacher 
walk around to control the class. Because if the teacher not at the class, the 
students make noicess. So the teacher should be always controll the class and 
situation.  
 After the students done with the exercise, all of the students college their 
exercise in the table‟s teacher in the front of the class. And than the teacher 
announce about the material for next meeting. After that, the teacher close the 
meeting by reciting hamdallah together. After the students leave the class. It was 
my turn to interview the teacher. Te time is not long, just a litle interview. 
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FIELD NOTE 
Time  : Tuesday, January 17
th
 2017  
Place  : Language Class 
Observer : Siwi Nurjanah 
 
Today is first I‟m entered the class for observation. I‟m leave for board at 
07.30 WIB and arrived at 07.50 WIB. For the first research I‟m be so good as to 
introduction in front of them. And then I‟m sit in the behind of the classroom.  
For today, the teacher open the lesson at 08.00 WIB. The student comes to 
the class very crawded. I see that many student bring handphone. But, when the 
teacher come to the class, chief of the class ask to all of the the student to collect 
their handpone to the box. After that, the teacher open the class by saying 
basmallah.  
And then miss iska check attendence one by one. For this meeting, the 
teacher tought with the theme Descriptive text. miss iska ask to one students come 
to forward, his name Husain. Miss iska, ask to all of the students to describe 
Husain from the students who sit in the corner. They They just said one word 
using ajective form and noun phrase such as dark skin, black haid, tall, etc. all of 
the students enjoy for describing Husain. Because Husain is cute.  
For the main activity, the teacher as to the students look at to the picture 
and read the text together. After that the studend clasified the generic structure 
and then write in their handbook. And then with the deskmate they mentioned 
their friend personality and appearance in thei note book. If they don‟t know the 
vocabularly, hey can open the dictionary. 
For the next step, the teacher ask to the student making descriptive 
paragraph about their idol, It was just like brainstroming before they performed 
their speech.  And then, the students perfermed their speech. The teacher chose 
the students who came in front of the class one by one.the teacher also took the 
students‟ score in performing their speech.  
After all of the studentscame forward. The teacher closed the class by 
reciting hamdallah following by all of the students. 
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FIELD NOTE 
Time  : Tuesday, January 24
th
 2017  
Place  : Language Class 
Observer : Siwi Nurjanah 
 
The class started at 08.00 WIB. The teacher opened the meeting by saying 
basmallah. After that, the teacher greeting with the target language. After that the 
teacher checked the student‟s attendants list. And that the teacher ask to one 
student to take a handbook and that she gave to all the students. 
The teacher ask the students about daily life. The teacher ask about who 
students ever asked about the direction. And then the students answered the 
question of the teacher. And then the teacher ask to the student to open the 
handbook page 21. After that, the teacher ask to students read silently. After they 
finished reading silently, the teacher ordered all the students to repeat after the 
teacher read the conversation aloud. If the students make a mistakes of 
pronunciation,, the teacher correct miss-pronunciation with the signal, not 
directly. 
After they read the dialogue, the teacher asks to the student, who did not 
understand with the conversation. There is one students did not understand about 
the vocab of “perempatan”. The teacher answered the students‟ question. 
The next steps, the teacher explain the material about asking and giving 
direction. The teacher explain the material by write the prase to give and ask 
direction in the white board. And then the teacher also gave the vocabularly which 
used in asking and giving direction such as T-Junction, crossroad, go straight. 
After the teacher explain the material, the teaher ask to the students to make a 
group, one group consist of two person. The tecacher ask to student to make a 
dialogue about asking and giving direction. The students wre the dialogue in their 
book. The teacher would came around the class to help the students if they had 
difficulty in writing the dialogue. For this activity the teacher only given 10 
minute to make dialogue.  
After the students have done make the dialogue, the students ordered to 
present their dialogue in front of class. While the students practiced their 
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conversation in front of class, the teacher took the score for their performent. 
When the process of teaching learning going on, if the students make a noises, the 
teacher just say “sssstttt… silent please!”. Another stutend that not perform, they 
had a give comment or question or suggestion for their friend‟s performance. 
In the next step, because the time is over, the teacher closed the meeting 
by reciting hamdallah. Before the teacher ended the meeting, the teacher tells to 
the students about the material next meeting. that‟s is about procedure text. the 
student ordered to bring the property which is needed in procedure text. 
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FIELD NOTE 
 
Time  : Tuesday, February 7
th
 2017  
Place  : Language Class 
Observer : Siwi Nurjanah 
 
Today, I leave at 07.30 WIB, and I‟m arrived at 07.50 WIB. The student 
wait the teacher in the classroom with enjoyed, and talk with their friends. The 
teacher come to the class at 08.00 WIB. Suddenly all of the students silent, 
because the teacher had been came. 
Before the teacher open the lesson, teacher prepare the environment and 
the students to join the lesson. The teacher opened the meeting by greeting the 
students. After greeting, the teacher checked the students attendance list.  
 For this meeting, the teacher thought about procedure text. for the first 
step, the teacher showed to the students a picture about Burger. The teacher ask to 
the student about how to make a burger. And then the teacher showed the picture 
again about how to make coffee. And then the student read the procedure text 
below the picture silently. Then, the teacher will read it aloud and the students 
should pay attention so that when they read it together, they would not make 
mistake. If the students make mistakes, the teacher must should be correct their 
mistakes. 
Next step, the student try to guide the student to make a question about the 
handout. The students who asked questions would be given score. After that the 
teacher explain the material. during the teacher explain the material the student 
pay attention to the teacher.  
After the teacher explain the material, the teacher gave a picture to the 
students about procedure text. In this picture consisted of procedure text that some 
words were missing. It is about how to make milkshake. The student should be fill 
in the blank of the sentences.  
In the last activity, the student ordered to make procedure text with the 
properties that their bring from at home. They would practice in front of the class. 
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The properties that bought by the students were a simple thing. It is like coffee, 
glass, chocolate, milk, water, spoon, sugar, etc. 
For the prepare the student should make a text in their note book. And then 
the student should be  understand about their text because when they practiced in 
front of the class, they should not read it. After that, the students one by one the 
students called by the teacher.  
Because the time is not enough, the teacher should be close the meeting. 
for the students do not perform, they performed for the next meeting. the teacher 
close the meeting by reciting hamdallah.   
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Interview With the Teacher 
The first interview on 7 february 2017 
 
Peneliti  : Assalamu‟alaikum buk 
Bu Iska  : wa‟alaikumsalam warohmatulloh wabarokatuh  
Peneliti  : maaf menggangu buk  
Bu Iska : iya gak papa mbak 
Peneliti  : buk saya mau tanya-tanya tentang pembelajaran bahasa inggris di 
sini  
Bu iska : iya mbak, bagaimana? 
Peneliti  : bagaimana caranya ibu mengajar didala kelas buk, tapi pada saat 
materi speaking? 
Bu iska : gini ya mbak, kalau saat mengajar itu pertama, saya menyiapkan 
siswanya dulu, maksud saya, jika siswanya ramai, lagi makan atau 
ngobrol, saya peringatkan agar menyiapkan diri untuk mengikuti 
pelajaran.  
Peneliti  : setelah itu buk? 
Bu iska : habis itu pembukaan, trus menjelaskan materi, penutup. 
Peneliti  : nah, dalam pembelajaran ibuk pakai metode apa buk? 
Bu iska  : Untuk metode saya tidak mengacu salah satu metode mbk, tapi 
menyesuaikan muridnya. Biasanya saya itu siswa tak suruh 
membaca, trus conversation di depan kelas mbk. 
Peneliti  : selain metode itu buk, metode apa lagi yang ibu gunakan dalam 
mengajar speaking?  
Bu iska : selain itu saya menggunakan metode praktek langsung mbk, kayak 
tadi pada waktu pelajaran procedure text, saya menyuruh siswa 
untuk praktek di depan kelas langsung gitu, jadi mereka bisa 
berimajinasi dengan luas.  
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The second interview on 8 february 2017 
Peneliti  : asssalamu‟alaikum 
Bu iska  : wa‟alaikumsalam warohmatulloh wabarokatuh 
Peneliti  : maaf bu menggangu waktu ibuk 
Buiska  : ngak mbk, ngak menganggu, gimana bimbingan skripsinya mbk 
kemaren? 
Peneliti  : alhamdulillah lancar bu, hehe 
Bu iska  : ohh ya mbk. 
Peneliti  : buk hari ini saya mau interview tentang masalah-masalah yang ibuk 
hadapi saat pembelajaran speaking, dan solusinya dalam mengatasi 
masalah-masalah tersebut? 
Bu iska  : kalau masalah-masalah dalam mengajar itu pasti ada ya mbak. Saat 
mengajar speaking itu masalah yang dihadapi yaitu tingkatan siswa 
yang berbeda-beda, maksudnya, setiap murid kan berbeda 
kecerdasannya dan daya tangkap mereka itu berbeda-beda. 
contohnya, saat saya menjelaskan materi di kelas, ada siswa yang 
sudah paham dan ada asiswa yang belum paham. Nah itu yang 
menghambat dalam penyampaian materi mbk. 
Peneliti  : selain itu masalah apa lagi yang ibu hadapi saat mengajar speaking?  
Bu iska  : Selain level student yang berbeda, kadang, waktu yang dibutuhkan 
saat pembelajarn kurang, karena mungkin dari faktor siswa saat saya 
menyampaikan materi mereka tidak bisa menyerap materi dengan 
cepat. Selain itu, kadang-kadang siswa itu sering ramai, dan saat 
disuruh maju kedepan untuk conversation atau untuk presentasi itu 
mereka cepat maju mbk, jadi harus menunggu mereka siap untuk 
maju kedepan 
Peneliti : untuk mengatasi masalah-masalah tersebut apa solusi yang tepat 
untuk mengatasi masalah-masalah tersebut? 
Bu iska  : untuk mengatasi masalah-masalah tersebut saya harus mengetahui 
latar belakang murid-murid saya. Apalagi dalam mengajar itu kan 
murid-muridnya itu berbeda-beda, dengan IQ berbeda-beda, jadi 
sebagai guru harus bisa jeli dan paham dengan murid-muridnya. 
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Peneliti : untuk masalah waktu itu buk, solusi apa yang tepat untuk 
mengatasinya buk? 
Bu iska : untuk mengatasi masalah itu saya harus bisa mengatur kondisi kelas 
agar pembelajarannya itu bisa lancar dan waktunya pun tidak 
terhambat. 
Peneliti : terus selain masalah-masalah yang dihadapi itu apa lagi buk? 
Bu iska : emmm, saya rasa cuma itu sih mbk 
Peneliti : ohh gitu buk, ya sudah buk, saya rasa wawancaranya cukup sekian, 
maaf buk merepotkan ibuk. 
Bu iska : iya mbk gak papa, senang bisa membantu mbk. 
Peneliti : ngeh mpun buk, saya pamit dulu buk, assalamu‟alaikum 
Bu iska : wa‟alaikumsalam. 
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Interview with the students 
 
Peneliti : assalamu‟alaikum dek 
Students : wa‟alaikumussalam mbk 
Peneliti : maaf dek ganggu sebentar,  
Students : iya mbk ada apa mb? 
Peneliti : gini dek, sya mau tanya-tanya tentang pembelajaran bahasa inggris 
di kelas dek 
Students : iya mbk gimana? Pas waktu pelajaran bahasa inggris mbk? 
Peneliti : iya dek, dek kalian suka ngak sama pelajaran bahasa inggris? 
khususnya pas speaking dek? 
Students : suka mbk, tapi kadang-kadang juga takut kalau pelajaran bahasa 
inggris mbk 
Peneliti : lha kenapa kok takut dek? 
Students : kalau pas disuruh maju itu mbk kadang-kadang takut. Deg-degan 
mbk hehe 
Peneliti : owww, lha itu dek pas pembelajaran bahasa inggris itu mungkin ada 
permasalahan-permasalahan yang adek hadapi?  
Students : ya ada mbk, salah satunya tadi mbk deg-degan atau nerves mbk, kan 
kalau speaking itu pasti disuruh maju mbk jadinya saya takut kalau 
disuruh maju. 
Peneliti : lha kalau nerves gimana adek mengatasinya?  
Students : caraya itu mbk, kata bu guru, jika saat maju itu nerves. Sebelum 
maju kita disuruh tarik nafas dalam-dalam. 
Peneliti : selain itu dek?  
Students : katanya buguru, saat maju itu harus senyum mbk, seakan-akan itu 
didepan kita tidak ada orang. 
Peneliti : kalau seumpama disuruh maju mendadak itu gimana dek? 
Students : yaaa sama mbk, tarik nafas dalam-dalam dan tersenyum, tapi kalau 
ngk mendadak kan bisa menyiapkan mental dirumah mbk biar gak 
nerves. 
Peneliti : selain itu masalah-masalah yg adek hadapi apa lagi?  
Students : apa ya mbk, oh kadang-kadang saya kurang mengetahui vocab mbk, 
dan pegucapannya itu susah, apalagi kalau pas disuruh ngartiin gitu 
mbk kadang-kadang gak tau artinya. 
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Peneliti : lha kalau pas pelajaran apa gak boleh bawa kamus dek? 
Students : boleh mbk, api kadang-kadang atau pas ujian kan gak boleh bawa 
kamus. Apalagi kalau maju speaking di depan teman-teman mbk. 
Kan grogi dan kadang-kadang lupa vocabnya dan kadang malah 
ngak tau vocabnya itu susah kalau ngomong. 
Peneliti : trus kalau susah ngomongnya dan ngak ngerti vocab baru itu gimana 
dek solusinya ? 
Students : yaa seharusnya saya lebih banyak menghafal vocab-vocabnya mbk, 
tapikan kalau menghafal itu yaa agak susah mbk. 
Peneliti : tadikan adek bilang kalau susah ngomong bahasa inggrisnya, nahh 
kalau mengatasi masalah itu gimana dek? 
Students : gimana ya mbk, emmm itu mbk, saya kalau dirumah itu disuruh 
niruin lagu-lagu barat gitu mbk, kata ibukku nanti lama-lama lancar 
ngomong bahasa inggrisnya, gitu mbk. 
Peneliti : kalau mbk lihat pas waktu dikelas itu adek kurang semangat 
mengikuti pelajaran speaking dek, itu kenapa dek?  
Students : itu mbk, kurang menarik sih mbk, dan takut juga kalau disuruh 
ngomong hehehe 
Peneliti : terus gimana dek caranya bisa semangat saat speaking? 
Students : yaa harus butuh semagat mbak kalau saat pelajaran, tapi kadang aku 
sadar aku harus bisa dapat nilai bagus gitu mbak 
Peneliti : yaaa harus semangat sek kalau pas pelajaran speaking, ya ngk hanya 
speaking aja, tapi yang lain juga harus semangat. Biar dapat nilai 
bagus dan memuaskan. 
Students : iya mbk siapp..hehehe 
Peneliti : ya udah dek, makasih ya atas waktunya, maaf mbk mengaggu ini. 
Students : ngk mbk, ngk ganggu kok. 
Peneliti : makasih lho sekali lagi, hehehe yaa udah mbk pamit dulu ya dek 
Students : iya mbk sama-sama,  
Peneliti : assalamu‟alaikum 
Students : wa‟alaikumsalam 
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HOW TO MAKE 
BURGER 
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How to Make Chocolate Coffe 
Ingredients: 
1. 1 tablespoon instant coffee 
2. 1 table spoon chocolate powder  
3. 450 ml hot milk 
4. 2 tablespoons sugar 
5. 50 grams ice cubes 
Step: 
1. Prapare a glass or a cup. Put sugar, instant coffee, and chocolate powder into 
the glass/cup. Stir it. 
2. Add hot milk, and stir it again until mixed well 
3. After it is cold, add ice cubes. 
4. Finally, chocolate coffee is ready to serve. 
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The students perform conversation in front of the class 
 
 
The students discussion about the task 
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The teacher explaine the material 
 
 
The studentsmake a dialogue 
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The students perform the dialogue in front of the class 
 
The students practice in front of the class 
133 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
Sekolah  : SM AL FIRDAUS      
Mata Pelajaran : Bahasa Inggris 
Kelas/ Semester : VIII/Satu 
Materi Pokok : Kegiatan Sehari-hari & Kuantitas Kata Benda 
Alokasi Waktu : 4 pertemuan (8 JP) 
  
A. Kompetensi Inti 
 
B. Kompetensi Dasar dan Indikator  
Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi Internasional yang diwujudkan dalam semangat belajar 
2.1 Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman. 
2.2 Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab dalam 
melaksanakan komunikasi transaksional dengan guru dan teman. 
2.3 Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta damai, dalam 
melaksanakan komunikasi fungsional. 
3.5 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi sosial 
menyatakan dan menanyakan keberadaan orang, benda, binatang dalam jumlah 
yang tidak tertentu, sesuai dengan konteks penggunaannya 
Indikator: 
 Siswa dapat memahami, menyatakan, dan menanyakan teks lisan dan tulis untuk 
menyatakan dan menanyakan keberadaan orang, benda, binatang dalam jumlah 
yang tidak tertentu untuk memenuhi fungsi sosial dalam hal menjelaskan, 
membanggakan, memuji, mengagumi, mengkritik, dsb.  
4.6 Menyusun teks lisan dan tulis untuk menyatakan dan menanyakan tentang 
keberadaan orang, benda, binatang dalam jumlah yang tidak tertentu, dengan 
memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan yang benar dan 
sesuai konteks 
Indikator: 
 Siswa dapat menyusun teks lisan dan tulis untuk menyatakan dan menanyakan 
keberadaan orang, benda, binatang dalam jumlah yang tidak tertentu untuk 
memenuhi fungsi sosial dalam hal menjelaskan, membanggakan, memuji, 
mengagumi, mengkritik, dsb.  
KI 3 : Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI 4 : Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori.  
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3.6 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi sosial 
menyatakan dan menanyakan tindakan/kejadian yang dilakukan/ terjadi secara rutin 
atau merupakan kebenaran umum, sesuai dengan konteks penggunaannya 
Indikator: 
 Siswa dapat memahami, menyatakan, dan menanyakan teks lisan dan tulis untuk 
menyatakan dan menanyakan tindakan/kejadian yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum untuk memenuhi fungsi sosial dalam hal 
menghargai alam semesta, memberi contoh kebiasaan baik/jelek, membanggakan, 
dsb.  
4.7 Menyusun teks lisan dan tulis untuk menyatakan dan menanyakan tentang 
tindakan/kejadian yang dilakukan / terjadi secara rutin atau merupakan kebenaran 
umum, dengan memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks. 
Indikator: 
 Siswa dapat menyusun, menyatakan, dan menanyakan teks lisan dan tulis untuk 
menyatakan dan menanyakan tindakan/kejadian yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum untuk memenuhi fungsi sosial dalam hal 
menghargai alam semesta, memberi contoh kebiasaan baik/jelek, membanggakan, 
dsb.  
 
C. Tujuan Pembelajaran    
Peserta didik: 
 Siswa terampil memahami, menyatakan, dan menanyakan teks lisan dan tulis untuk 
menyatakan dan menanyakan keberadaan orang, benda, binatang dalam jumlah 
yang tidak tertentu untuk memenuhi fungsi sosial dalam hal menjelaskan, 
membanggakan, memuji, mengaguni, mengkritik, dsb. menggunakan ungkapan 
dengan struktur teks yang runtut dengan unsur kebahasaan yang benar dan sesuai 
konteks, secara jujur, disiplin, percaya diri, bertanggung jawab, peduli, kerja sama, 
dan cinta damai. (sikap, pengetahuan, keterampilan)  
 Siswa terampil memahami, menyatakan, dan menanyakan teks lisan dan tulis untuk 
menyatakan dan menanyakan tindakan/kejadian yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum untuk memenuhi fungsi sosial dalam hal 
menghargai alam semesta, memberi contoh kebiasaan baik/jelek, membanggakan, 
dsb. menggunakan ungkapan dengan struktur teks yang runtut dengan unsur 
kebahasaan yang benar dan sesuai konteks, secara jujur, disiplin, percaya diri, 
bertanggung jawab, peduli, kerja sama, dan cinta damai. (sikap, pengetahuan, 
keterampilan) 
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D. Materi Pembelajaran   
1. Teks lisan dan tulis untuk  menyatakan dan menanyakan keberadaan 
orang, benda, binatang dalam jumlah yang tidak tertentu 
 Fungsi sosial  
Menjelaskan, membanggakan, memuji, mengaguni, mengkritik, dsb. 
 Struktur teks 
There are only a few students left in school. Where are the others?; 
How many chairs are there in this classroom? A lot.; There is not 
much water in the dry season. So we have to save water.; It’s said that 
there very few monkeys in the zoo, and some are very thin., dan 
semacamnya. 
 Unsur kebahasaan 
(1) Ungkapan dengan There ... 
(2) Kosa kata: kata benda, Kata jumlah yang tidak tertentu: little, few, 
some, many, much, a lot (of). 
(3) Kata kerja, dan kata sifat yang terkait dengan orang, binatang, 
benda di kelas, sekolah, rumah, dan sekitarnya 
(4) Penggunaan nominal singular dan plural secara tepat, dengan atau 
tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa 
nominal  
(5) Ucapan, tekanan kata, intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
 Topik 
Keberadaan orang, binatang, benda, di kelas, sekolah, rumah, dan 
sekitarnya yang memberikan keteladanan tentang perilaku jujur, 
disiplin, percaya diri, dan bertanggung jawab. 
 
2. Teks lisan dan tulis untuk menyatakan dan menanyakan 
tindakan/kejadian yang dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum 
 Fungsi sosial  
Menghargai alam semesta, memberi contoh kebiasaan baik/jelek, 
membanggakan, dsb. 
 Struktur teks 
The sun shines everyday in Indonesia, so it is mostly very green. My 
father is very healthy because he wakes up early and excersises 
everyday. We have English on Monday and Wednesday. Do you get up 
early? Yes, I help my Mom before I go to school; I clean the house and 
wash the dishes., dan semacamnya. 
 Unsur kebahasaan 
(1) Kata kerja dalam Simple Present Tense. 
(2) Adverbia: always, often, sometimes, never, usually, every ... 
(3) Kosa kata: kata benda, kata kerja, dan kata sifat yang terkait 
dengan orang, binatang, benda di kelas, sekolah, rumah, dan 
sekitarnya 
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(4) Penggunaan nominal singular dan plural secara tepat, dengan atau 
tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa 
nominal  
(5) Ucapan, tekanan kata, intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
 Topik 
Tindakan, kejadian, keadaan, di kelas, sekolah, rumah, dan sekitarnya 
yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, dan bertanggung jawab. 
 
E. Metode Pembelajaran 
1. Pendekatan Saintifik 
2. Pendekatan Berbasis Proyek 
 
F. Media, Alat, dan Sumber Pembelajaran 
         1. Media 
a. Gambar ilustrasi sebuah kebun binatang dalam  “When English Rings 
the Bell Kelas VIII” halaman 62 
b. Video mengenai kegiatan rutin seseorang/tokoh  
.(Tersedia di Kids ESL English Grammar Cartoon for Children by 
Pumkin,.com - YouTube) 
 
 
c. Video mengenai percakapan tokoh disebuah kebun binatang yang 
memuat pertanyaan dan pernyataanmengenai jumlah benda, orang, atau 
binatang dalam jumlah tertentu. 
d. Flashcard terbuat dari kertas BC berwarna, berukuran 15 cm x10 cm, 
berisi kata kunci beberapa nama binatang. 
e. Kartu situasi terbuat dari BC berwarna, berukuran 15 cm x10, berisi 
deskripsi kegiatan sehari-hari siswa yang rajin dan cerdas. 
          2. Alat/Bahan 
Komputer/Laptop & LCD 
          3. SumberBelajar 
KementerianPendidikandanKebudayaan.2014. BahasaInggrisWhen 
English Rings the BellSMP/MTs Kelas VIII.Jakarta: 
KementerianPendidikandanKebudayaan 
 
G. Langkah-langkah Kegiatan Pembelajaran  
         1. Pertemuan Kesatu 
a. Pendahuluan  (10 menit) 
1) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran dengan  memberi 
salam,mengajak peserta didik untuk merapikan kelas dan 
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penampilan mereka, mengajak peserta didik untuk mengawali 
kegiatan dengan berdoa, dan memeriksa kehadiran peserta didik. 
2) Guru mengajak peserta didik untuk melihat sebuah gambar 
ilustrasi mengenai situasi kebun binatang saat sedang ramai 
untuk membangkitkan motivasi belajar Bahasa Inggris. 
3) Guru mengajukan pertanyaan tentang materi Bahasa Inggris 
yang dipelajariatau telah dikenal sebelumnya. 
4) Guru menyampaikan tentang tujuan  pembelajaran  atau  
kompetensi  dasar  yang  akan dicapai. 
5) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai 
RPP. 
 
b. Inti (60 menit) 
1) Mengamati 
a) Peserta didik menyaksikan video percakapan singkat dan 
sederhana yang melibatkan ungkapan menanyakan dan 
menyatakan jumlah . 
b) Peserta didik menuliskan hal-ikhwal yang belum diketahui 
berkaitan dengan berkomunikasi dalam bahasa Inggris yang 
disaksikannya. 
2) Menanya 
a) Dengan bimbingan guru peserta didik merumuskan 
pertanyaan terkait dengan  isi, fungsi sosial, dan struktur teks, 
serta unsur kebahasaan dalam video yang telah disaksikan. 
b) Dengan bimbingan guru merumuskan pertanyaan tentang 
bagaimana menyatakan dan bertanya orang, binatang, atau 
benda dalam jumlah tertentu. 
c) Dengan bimbingan guru peserta didik merumuskan 
pertanyaan tentang bagaimana menyatakan dan bertanya 
orang, binatang, atau benda dalam jumlah tertentu. 
3) Mencoba/Mengumpulkan Data atau Informasi  
a) Secara berpasangan peserta didik mempraktekkan percakapan 
yang sudah disaksikan. 
b) Secara berpasangan peserta didik menjawab pertanyaan 
tentang fungsi sosial teks dari percakapan yang dipraktekkan. 
c) Secara berpasangan peserta didik menjawab pertanyaan 
tentang struktur teks dari percakapan yang dipraktekkan. 
d) Secara berpasangan peserta didik menemukan ungkapaan 
bagaimana menyatakan dan bertanya orang, binatang, atau 
benda dalam jumlah tertentu dari praktek yang dilakukan. 
4) Mengasosiasi/Menganalisis Data atau Informasi   
a) Dalam kelompok yang terdiri dari tiga pasangan (6 peserta 
didik), dengan data yang dimiliki saat bekerja berpasangan, 
peserta didik diminta untuk mendeskripsikan beberapa 
binatang setelah diberikan penjelasan mengenai kompetensi 
mendeskripsikan sesuatu. 
b) Peserta didik meminta bantuan guru bila memerlukannya. 
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5) Mengomunikasikan 
a) Setiap kelompok mempresentasikan jawaban terhadap  
pertanyaan-pertanyaan melalui wakil kelompok.  
b) Peserta didik menerima umpan balik dan/atau penguatan (isi, 
fungsi sosial, struktur, dan unsur kebahasaan teks) dari guru. 
 
c. Penutup (10 Menit) 
1) Guru dan peserta didik secara bersama-sama membuat ringkasan 
bahan yang sudah dipelajari pada pertemuan ini. 
2) Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah 
mereka lakukan. 
3) Guru memberikan tugas kepada peserta didik untuk mempraktikkan 
ungkapan sapaan dan mencatat kepada siapa saja peserta didik 
mengucapkan ungkapan tersebut. 
4) Guru menjelaskan rencana kegiatan pembelajaran yang akan datang.  
 
     2. Pertemuan Kedua 
a. Pendahuluan  (10 menit) 
1) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran dengan  memberi salam, mengajak 
peserta didik untuk merapikan kelas dan penampilan mereka, 
mengajak peserta didik untuk mengawali kegiatan dengan berdoa, dan 
memeriksa kehadiran peserta didik. 
2) Guru menayangkan gambar-gambar berbagai profesi dan membahas 
kegiatan apa saja yang mereka lakukan saat bekerja untuk memotivasi 
belajar peserta didik. 
3) Guru mengajukan pertanyaan tentang materi yang dipelajari 
sebelumnya. 
4) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  
dasar  yang  akan dicapai. 
5) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
 
b. Kegiatan inti (60 menit)  
1) Mengamati 
a) Peserta didik membaca mandiri beberapa kalimat mengenai 
kegiatan sehari-hari seorang petugas kebun binatang . 
b) Kemudian guru menunjuk beberapa peserta didik untuk 
membaca kalimat-kalimat tersebut dengan bimbingan guru. 
2) Menanya 
a) Dengan bimbingan guru peserta didik merumuskan 
pertanyaan terkait dengan  isi, fungsi sosial, dan struktur teks, 
serta unsur kebahasaan dalam kalimat-kalimat yang telah 
dibaca. 
3) Mencoba/Mengumpulkan Data atau Informasi  
a) Secara individu, peserta didik diminta untuk bertanya kepada 
teman-teman mereka apa saja kegiatan sehari-harinya dan 
data yang didapat dituangkan kedalam bagan isian. 
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4) Mengasosiasi/Menganalisis Data atau Informasi   
a) Secara individu, peserta didik diminta untuk mengisi bagan 
yang membandingkan kegiatan petugas kebun binatang tadi 
dengan kegiatan sehari-hari mereka. 
b) Peserta didik meminta bantuan guru bila memerlukannya. 
5) Mengomunikasikan 
a) Setiap kelompok mempresentasikan bagan-bagan yang telah 
mereka susun kedepan kelas.  
b) Peserta didik menerima umpan balik dan/atau penguatan (isi, 
fungsi sosial, struktur, dan unsur kebahasaan teks) dari guru. 
 
c. Penutup (10 Menit) 
1) Guru dan peserta didik secara bersama-sama membuat ringkasan 
bahan yang sudah dipelajari pada pertemuan ini. 
2) Guru mengajukan pertanyaan kepada peserta didik untuk 
membantu mereka melakukan refleksi terhadap kegiatan belajar 
yang telah mereka lakukan. 
3) Guru menjelaskan rencana kegiatan pembelajaran yang akan 
datang.  
 
3. Pertemuan Ketiga 
a. Pendahuluan  (10 menit) 
1) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran dengan  memberi salam, mengajak 
peserta didik untuk merapikan kelas dan penampilan mereka, 
mengajak peserta didik untuk mengawali kegiatan dengan berdoa, dan 
memeriksa kehadiran peserta didik. 
2) Guru menayangkan gambar seorang tokoh yang bisa dijadikan role 
model bagi siswa dan membahas kegiatan apa saja yang mereka 
lakukan saat bekerja untuk memotivasi belajar peserta didik. 
3) Guru mengajukan pertanyaan tentang materi yang dipelajari 
sebelumnya. 
4) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  
dasar  yang  akan dicapai. 
5) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
 
b. Kegiatan inti (60 menit)  
1) Mengamati 
a) Peserta didik diminta mengamati sebuah paragraf yang 
mendeskripsikan kegiatan sehari-hari dari tokoh yang 
ditayangkan. 
2) Menanya 
a) Dengan bimbingan guru peserta didik merumuskan 
pertanyaan terkait dengan  isi, fungsi sosial, dan struktur teks, 
serta unsur kebahasaan dari paragraf yang ditunjukkan 
b) Guru menjelaskan isi, fungsi sosial, dan struktur teks, serta 
unsur kebahasaan dari paragraf yang ditunjukkan. 
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3) Mencoba/Mengumpulkan Data atau Informasi  
a) Dalam kelompok 3 pasangan (6 peserta didik), peserta didik 
diminta menuliskan deskripsi kegiatan dari seorang tokoh 
yang berbeda di selembar kertas. 
4) Mengasosiasi/Menganalisis Data atau Informasi   
a) Dengan data yang dimiliki saat bekerja kelompok, peserta 
didik diminta menuangkan dalam sebuah paragraf pendek 
dari kalimat-kalimat yang mereka tulis sebelumnya. 
b) Peserta didik meminta bantuan guru bila memerlukannya. 
5) Mengomunikasikan 
a) Setiap kelompok mempresentasikan paragraf yang telah 
mereka susun bersama-sama.  
b) Peserta didik menerima umpan balik dan/atau penguatan (isi, 
fungsi sosial, struktur, dan unsur kebahasaan teks) dari guru. 
c. Penutup (10 Menit) 
1) Guru dan peserta didik secara bersama-sama membuat ringkasan 
bahan yang sudah dipelajari pada pertemuan ini. 
2) Guru mengajukan pertanyaan kepada peserta didik untuk 
membantu mereka melakukan refleksi terhadap kegiatan belajar 
yang telah mereka lakukan. 
3) Guru menjelaskan rencana kegiatan pembelajaran yang akan 
datang.  
 
4. Pertemuan Keempat 
a. Pendahuluan  (10 menit) 
1) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran dengan  memberi salam, mengajak 
peserta didik untuk merapikan kelas dan penampilan mereka, 
mengajak peserta didik untuk mengawali kegiatan dengan berdoa, dan 
memeriksa kehadiran peserta didik. 
2) Guru menayangkan video fauna berisi tingkah laku binatang liar untuk 
memotivasi siswa 
3) Guru mengajukan pertanyaan tentang materi yang dipelajari 
sebelumnya. 
4) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  
dasar  yang  akan dicapai. 
5) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
 
b. Kegiatan inti (60 menit)  
1) Mengamati 
a) Peserta didik diminta mengamati satu flash card gambar 
binatang . 
b) Peserta kemudian mengamati satu contoh kalimat yang 
mendeskripsikan satu tingkah laku yang biasa dilakukan 
binatang tersebut. 
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2) Menanya 
a) Dengan bimbingan guru peserta didik merumuskan 
pertanyaan terkait dengan  isi, fungsi sosial, dan struktur teks, 
serta unsur kebahasaan kalimat yang ditulis. 
b) Guru menjelaskan isi, fungsi sosial, dan struktur teks, serta 
unsur kebahasaan kalimat yang ditulis. 
3) Mencoba/Mengumpulkan Data atau Informasi  
a) Dalam kelompok 3 pasangan (6 peserta didik), peserta didik 
diminta menuliskan deskripsi kegiatan dari beberapa flash 
card yang ditunjukkan guru satu persatu. 
4) Mengasosiasi/Menganalisis Data atau Informasi   
a) Dengan data yang dimiliki saat bekerja kelompok, peserta 
didik diminta menuliskan kegiatan yang dilakukan binatang 
tadi kedalam sebuah bagan. 
b) Peserta didik meminta bantuan guru bila memerlukannya. 
5) Mengomunikasikan 
c) Setiap kelompok mempresentasikan paragraf yang telah 
mereka susun bersama-sama.  
d) Peserta didik menerima umpan balik dan/atau penguatan (isi, 
fungsi sosial, struktur, dan unsur kebahasaan teks) dari guru. 
c. Penutup (10 Menit) 
4) Guru dan peserta didik secara bersama-sama membuat ringkasan 
bahan yang sudah dipelajari pada pertemuan ini. 
5) Guru mengajukan pertanyaan kepada peserta didik untuk 
membantu mereka melakukan refleksi terhadap kegiatan belajar 
yang telah mereka lakukan. 
6) Guru menjelaskan rencana kegiatan pembelajaran yang akan 
datang.  
 
H. Penilaian : Terlampir 
 
 
 
Sukoharjo, Juli 2016 
Mengetahui  
      
Kepala Sekolah    Guru Mata Pelajaran bahasa inggris 
 
 
 
Rini Pudyastuti, S.H. M.Si     Iskawati, S.Pd 
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Instrumen penilaian 
 
1. Kompetensi Sikap Spiritual  
1) TeknikPenilaian : Observasi  dan Penilaian Diri 
2) Bentuk Instrumen : Lembarobservasi dan Lembar Penilaian Diri 
3) Kisi-kisi : 
N
o. 
Butir 
Nilai 
Indikator Jumlah
Butir 
Instru
men 
1. Bersy
ukur 
Bersemangatdalammelaksanakansetiapkegiatanpad
apembelajaranBahasaInggris. 
1 
Seriusdalammelaksanakansetiapkegiatanpadapemb
elajaranBahasaInggris. 
1 
  JUMLAH 2 
 
1) Instrumen: lihat Lampiran 1A dan Lampiran 1B. 
2) Petunjuk Penentuan Skor: lihat Lampiran 3. 
 
2. Kompetensi Sikap Sosial 
1) TeknikPenilaian : Observasi  dan Penilaian Diri 
2) Bentuk Instrumen : Lembar observasi dan Lembar Penilaian Diri 
No. Butir Nilai Indikator Jumlah 
Butir 
Instrumen 
1. Santun Menyapa guru dan teman menggunakan  
Bahasa Inggris  yang berterima. 
1 
Berpamitan pada guru dan peserta didik 
menggunakan Bahasa Inggris yang berterima. 
1 
2. Peduli Menjawab atau menjelaskan pertanyaan teman 
yang kurang paham dengan konteks/ materi 
ungkapan sapaan dan pamitan dan responsnya 
1 
Menjawab sapaan guru dan teman 
menggunakan Bahasa Inggris yang berterima 
1 
Menjawab ungkapan pamitan guru dan teman 
menggunakan Bahasa Inggris yang berterima 
1 
 
  JUMLAH 5 
 
d. Instrumen: lihat Lampiran2A dan Lampiran2B. 
e. Petunjuk Penentuan Skor: lihat Lampiran 3. 
3. Kompetensi Pengetahuan 
1) Teknik Penilaian :TesTertulis 
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2) Bentuk Instrumen : Pilihan Ganda, Menjodohkan, dan 
Melengkapi. 
 
No. Indikator Jumlah 
Butir Soal 
Nomor 
Butir Soal 
1.  Disajikan pernyataan/ilustrasi situasi 
tertentu, peserta didik dapat 
menentukan ungkapan bertanya dan 
menyatakan jumlah benda. 
4 I.1-4 
2.  Disajikan teks tentang kegiatan 
sehari-hari siswa dapat menjawab 
pertanyaan informasi rinci dan tidak 
rinci tentang teks tersebut 
6 II.1-6 
3.  Disajikan gambar 2 orang atau lebih 
saling  bertemu dengan ilustrasi 
waktu yang jelas, peserta didik  dapat 
mendeskripsikan sesuatu 
6 III.1-6 
 JUMLAH 16  
 
 
3) Instrumen: lihat Lampiran 4A. 
4) Petunjuk Penentuan Skor: lihat Lampiran 4B. 
 
4. Keterampilan 
1) TeknikPenilaian :Tes Tertulis dan Praktik 
2) Bentuk Instrumen : Pilihan Ganda (Tes Tertulis Keterampilan 
Mendengarkan),  Rubrik Penilaian 
 
1) Tes Tertulis 
 
No. Indikator Jumlah 
Butir Soal 
Nomor 
Butir Soal 
1.  Disajikan pernyataan/ilustrasi situasi tertentu, peserta 
didik dapat menentukan ungkapan bertanya dan 
menyatakan jumlah benda. 
3 1-3 
2.  Disajikan teks tentang kegiatan sehari-hari siswa dapat 
menjawab pertanyaan informasi rinci dan tidak rinci 
tentang teks tersebut 
2 4-5 
3.  Disajikan gambar 2 orang atau lebih saling  bertemu 
dengan ilustrasi waktu yang jelas, peserta didik  dapat 
mendeskripsikan sesuatu 
3 6-8 
 JUMLAH 8  
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2) Tes Praktik 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3) Instrumen: lihat Lampiran 5AdanLampiran 5B. 
4) Petunjuk Penentuan Skor: lihat Lampiran 5C. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
 
Satuan Pendidikan  : SM AL FIRDAUS 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : VIII/2 
Materi Pokok Teks lisan dan tulis yang  menyatakan dan 
menanyakan  perbandingan jumlah dan sifat orang, 
binatang, benda 
Alokasi Waktu  : 4 pertemuan (8 JP) 
 
A. Kompetensi Inti 
 
KI 1: Menghargaidan menghayati ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, percaya 
diri,  dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam dalam jangkauan pergaulan dan keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
 
B. Kompetensi Dasar dan Indikator 
3.9 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan 
fungsi sosial menyatakan dan menanyakan perbandingan jumlah dan 
sifat orang, binatang, benda, sesuai dengan konteks penggunaannya . 
4.10 Menyusun teks lisan dan tulis untuk menyatakan dan menanyakan 
tentang perbandingan jumlah dan sifat orang, binatang, benda, dengan 
memperhatikan fungsisosial, struktur teks, dan unsur kebahasaan yang 
benar dan sesuai konteks. 
 
INDIKATOR 
 
 Siswa dapat menyatakan teks lisan yang menyatakan  dan menanyakan 
perbandingan jumlah dan sifat orang dengan penuh percaya diri 
 Siswa dapat menyatakan teks lisan yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat  binatang dengan penuh percaya diri 
 Siswa dapat menyatakan teks lisan yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat benda 
 Siswa dapat menanyakan teks tulis yang menyatakan danmenanyakan 
perbandingan jumlah dan sifat orang dengan penuh percaya diri 
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 Siswa dapat menanyakan teks tulis yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat binatang dengan penuh percaya diri 
 Siswa dapat menanyakan tekstulis yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat benda dengan penuh percaya diri 
 Siswa dapat menggunakan struktur teks yang runtut dan tepat sesuai 
konteks 
 Siswa menggunakan unsur-unsur kebahasaan (intonasi, ucapan dan 
tekanan kata) yang benar. 
 
 
C. Tujuan Pembelajaran 
 
Setelah selesai pembelajaran , diharapkan : 
 Siswa dapat menyatakan teks lisan yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat orang dengan penuh percaya diri 
 Siswa dapat menyatakan teks lisan yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat  binatang dengan penuh percaya diri 
 Siswa dapat menyatakan teks lisan yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat benda 
 Siswa dapat menanyakan teks tulis yang menyatakan danmenanyakan 
perbandingan jumlah dan sifat orang dengan penuh percaya diri 
 Siswa dapat menanyakan teks tulis yang  menyatakan dan menanyakan 
perbandingan jumlah dan sifat binatang dengan penuh percaya diri 
 Siswa dapat menanyakan teks tulis yang menyatakan dan menanyakan 
perbandingan jumlah dan sifat benda dengan penuh percaya diri 
 Siswa dapat menggunakan struktur teks yang runtut dan tepat sesuai 
konteks 
 Siswa menggunakan unsur-unsur kebahasaan (intonasi, ucapan dan 
tekanan kata) yang benar. 
 
 
D. Materi Pelajaran 
Fungsi sosial  
Mengidentifikasi, mengenalkan, memuji, mencela, mengagumi 
 
Struktur teks 
Who is taller? Your sister or your brother?; No one in the class is big as Candra. 
He is the biggest. He is bigger than any other student in the class.; To me, writing 
is more difficult than reading. Listening is the most difficult. Our library have 
more books than the community library.,dan semacamnya. 
Unsur kebahasaan 
(1) Kosa kata: kata benda dan kata sifat yang terkait dengan orang, binatang, 
benda di kelas, sekolah, rumah, dan sekitarnya 
(2) Perbandingan sifat: as ... as, -er, -est, more ..., the most ... 
(3) Perbandingan jumlah: more, fewer, less 
(4) Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, 
the, this, those, my, their, dsb secara tepat dalam frasa nominal  
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(5) Ucapan, tekanan kata, intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
Topik 
Sifat orang dan benda di kelas, sekolah, rumah, dan sekitarnya yang memberikan 
keteladanan tentang  percaya diri . 
 
E. Metode Pembelajaran 
Scientific Approach dengan Pendekatan Berbasis Proyek 
 
F. Media, Alat dan Sumber Belajar 
1. Media   : Gambar binatang, gambar orang, gambar benda. 
2. Alat / Bahan  : Laptop, LCD 
3. Sumber Belajar : Buku Bahasa Inggris When English Rings a Bell 
 
G. Langkah – langkah Pembelajaran 
 
1. Pertemuan Kesatu 
a.Kegiatan Awal 
 -Salam dan tegur sapa 
 -Mengabsen siswa 
b. Kegiatan Inti 
Observing (Mengamati) 
 Siswa terbiasa atau sering mendengar dan menyaksikan guru dan 
warga sekolah lain menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat orang, dalam bahasa Inggris, dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya. 
Questioning (Menanya) 
Dengan bimbingan dan arahan guru, siswa menanyakan dan 
mempertanyakan antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat orangdalam bahasa Inggris dengan yang ada dalam bahasa 
Indonesia. 
 Experimenting (Mengumpulkan Informasi) 
 Siswamendengarkan dan menyaksikan banyak contoh interaksi 
dengan menyebutkan dan menanyakan tentang perbandingan 
jumlah dan sifat orang dalam bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Siswa menirukan contoh-contoh interaksi dengan menyebutkan 
dan menanyakan tentang perbandingan jumlah dan sifat orang 
dalam bahasa Inggris dengan ucapan, tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan arahan guru, siswa mengidentifikasi ciri-
ciri (fungsi sosial, struktur teks, dan unsur kebahasaan) interaksi 
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menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat orang. 
 Secara kolaboratif, siswa berusaha menggunakan bahasa Inggris 
untuk menyebutkan dan menanyakan tentang perbandingan 
jumlah dan sifat orang dalam konteks pembelajaran, simulasi, 
role-play, dan kegiatan lain yang terstruktur. 
Associating ( Mengasosiasi) 
 Siswa membandingkan ungkapan menyebutkan dan menanyakan 
tentang perbandingan jumlah dan sifat  yang telah dikumpulkan 
dari berbagai sumber tersebut di atas. 
 Siswa membandingkan ungkapan menyebutkan dan menanyakan 
tentang perbandingan jumlah dan sifat orang dengan yang ada di 
sumber-sumber lain, atau dengan yang digunakan dalam bahasa 
lain.  
 Siswa memperoleh balikan (feedback) dari guru dan teman 
tentang fungsi sosial dan unsur kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris setiap kali muncul 
kesempatan untuk menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, binatang, benda, di dalam 
dan di luar kelas, dengan unsur kebahasaan yang sesuai dengan 
fungsi sosialnya.  
 Siswa berupaya berbicara secara lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan yang dialami dalam 
menggunakan bahasa Inggris untuk menyebutkan dan 
menanyakan tentang perbandingan jumlah dan sifat orang, 
binatang, benda dan menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
c. Kegiatan Penutup  
  -Guru meninformasikan materi pertemuan berikutnya. 
  -Guru mengucapkan salam perpisahan 
2.  Pertemuan Kedua 
a.Kegiatan Awal 
 -Salam dan tegur sapa 
 -Mengabsen siswa 
b. Kegiatan Inti 
Observing (Mengamati) 
 Siswa terbiasa atau sering mendengar dan menyaksikan guru dan 
warga sekolah lain menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat binatang dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat binatang dalam bahasa Inggris, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya. 
Questioning (Menanya) 
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Dengan bimbingan dan arahan guru, siswa menanyakan dan 
mempertanyakan antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat binatangdalam bahasa Inggris dengan yang ada dalam bahasa 
Indonesia. 
 Experimenting (Mengumpulkan Informasi) 
 Siswa mendengarkan dan menyaksikan banyak contoh interaksi 
dengan menyebutkan dan menanyakan tentang perbandingan 
jumlah dan sifat binatang dalam bahasa Inggris dari film, kaset, 
buku teks, dsb. 
 Siswa menirukan contoh-contoh interaksi dengan menyebutkan 
dan menanyakan tentang perbandingan jumlah dan sifat binatang 
dalam bahasa Inggris dengan ucapan, tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan arahan guru, siswa mengidentifikasi ciri-
ciri (fungsi sosial, struktur teks, dan unsur kebahasaan) interaksi 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat binatang 
 Secara kolaboratif, siswa berusaha menggunakan bahasa Inggris 
untuk menyebutkan dan menanyakan tentang perbandingan 
jumlah dan sifat binatang dalam konteks pembelajaran, simulasi, 
role-play, dan kegiatan lain yang terstruktur. 
Associating ( Mengasosiasi) 
 Siswa membandingkan ungkapan menyebutkan dan menanyakan 
tentang perbandingan jumlah dan sifat binatang yang telah 
dikumpulkan dari berbagai sumber tersebut di atas. 
 Siswa membandingkan ungkapan menyebutkan dan menanyakan 
tentang perbandingan jumlah dan sifat binatang dengan yang ada 
di sumber-sumber lain, atau dengan yang digunakan dalam bahasa 
lain.  
 Siswa memperoleh balikan (feedback) dari guru dan teman 
tentang fungsi sosial dan unsur kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris setiap kali muncul 
kesempatan untuk menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat binatangdi dalam dan di luar kelas, 
dengan unsur kebahasaan yang sesuai dengan fungsi sosialnya.  
 Siswa berupaya berbicara secara lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan yang dialami dalam 
menggunakan bahasa Inggris untuk menyebutkan dan 
menanyakan tentang perbandingan jumlah dan sifat binatang, dan 
menuliskannya dalam jurnal belajar sederhana dalam bahasa 
Indonesia. 
c. Kegiatan Penutup  
  -Guru meninformasikan materi pertemuan berikutnya. 
  -Guru mengucapkan salam perpisahan 
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3.  Pertemuan Ketiga 
a.Kegiatan Awal 
 -Salam dan tegur sapa 
 -Mengabsen siswa 
b. Kegiatan Inti 
Observing (Mengamati) 
 Siswa terbiasa atau sering mendengar dan menyaksikan guru dan 
warga sekolah lain menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat benda dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat benda dalam bahasa Inggris, dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya. 
Questioning (Menanya) 
Dengan bimbingan dan arahan guru, siswa menanyakan dan 
mempertanyakan antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat benda dalam bahasa Inggris dengan yang ada dalam bahasa 
Indonesia. 
 Experimenting (Mengumpulkan Informasi) 
 Siswa mendengarkan dan menyaksikan banyak contoh interaksi 
dengan menyebutkan dan menanyakan tentang perbandingan 
jumlah dan sifat benda dalam bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Siswa menirukan contoh-contoh interaksi dengan menyebutkan 
dan menanyakan tentang perbandingan jumlah dan sifat benda 
dalam bahasa Inggris dengan ucapan, tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan arahan guru, siswa mengidentifikasi ciri-
ciri (fungsi sosial, struktur teks, dan unsur kebahasaan) interaksi 
menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat benda 
 Secara kolaboratif, siswa berusaha menggunakan bahasa Inggris 
untuk menyebutkan dan menanyakan tentang perbandingan 
jumlah dan sifat benda dalam konteks pembelajaran, simulasi, 
role-play, dan kegiatan lain yang terstruktur. 
Associating ( Mengasosiasi) 
Fase-Fase Kegiatan Pembelajaran 
Fase 1 
Orientasi peserta didik 
kepada masalah 
-Menjelaskan tujuan pembelajaran, 
menjelaskan logistik yg dibutuhkan. 
  - Memotivasi peserta didik untuk terlibat 
aktif dalam pemecahan masalah. struktur 
teks dan unsur kebahasaan untuk 
melaksanakan fungsi sosial menyatakan 
dan menanyakan perbandingan jumlah dan 
sifat benda 
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Fase-Fase Kegiatan Pembelajaran 
 
Fase 2 
Mengorganisasikan 
peserta didik 
Membantu peserta didik mendefinisikan 
dan mengorganisasikan tugas belajar yang 
berhubungan dengan masalah struktur teks 
dan unsur kebahasaan untuk melaksanakan 
fungsi sosial menyatakan dan menanyakan 
perbandingan jumlah dan sifat benda 
Fase 3 
Membimbing 
penyelidikan individu 
dan kelompok 
Mendorong peserta didik untuk 
mengumpulkan informasi yang sesuai, 
melaksanakan eksperimen untuk 
mendapatkan penjelasan dan pemecahan 
masalah struktur teks dan unsur 
kebahasaan untuk melaksanakan fungsi 
sosial menyatakan dan menanyakan 
perbandingan jumlah dan sifat benda. 
Fase 4 
Mengembangkan dan 
menyajikan hasil karya 
 
Membantu peserta didik dalam 
merencanakan dan menyiapkan karya yang 
sesuai seperti laporan, model dan berbagi 
tugas dengan teman. 
Fase 5 
Menganalisa dan 
mengevaluasi proses 
pemecahan masalah 
Mengevaluasi hasil belajar tentang materi 
yang telah dipelajari /meminta kelompok 
presentasi hasil kerja. 
 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris setiap kali muncul 
kesempatan untuk menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat benda di dalam dan di luar kelas, 
dengan unsur kebahasaan yang sesuai dengan fungsi sosialnya.  
 Siswa berupaya berbicara secara lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan yang dialami dalam 
menggunakan bahasa Inggris untuk menyebutkan dan 
menanyakan tentang perbandingan jumlah dan sifat benda dan 
menuliskannya dalam jurnal belajar sederhana dalam bahasa 
Indonesia. 
c. Kegiatan Penutup  
  -Guru meninformasikan materi pertemuan berikutnya. 
  -Guru mengucapkan salam perpisahan 
Pertemuan Keempat 
 a.Kegiatan Awal 
 -Salam dan tegur sapa 
 -Mengabsen siswa 
 -Menginformasikan kepada siswa tentang kegiatan saat ini 
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b. Kegiatan Inti 
 - Siswa mengerjakan soal-soal ulangan harian 
 
 c. Kegiatan Penutup  
 -Guru meninformasikan kepada siswa bahwa waktu mengerjakan 
sudah habis. 
 -Guru mengucapkan salam perpisahan 
 
 
H. PENILAIAN 
 1. Penilaian Pengetahuan 
a. Jenis tes  : Tes tulis .Jumlah soal 10 
b. Bentuk instrumen : 
 
 
c. Pedoman penskoran :Jawaban betul = nilai 10 
    Jawaban salah = nilai 0 
 
 Tingkat kelengkapan dan keruntutan dalam menyebutkan dan menanyakan 
tentang perbandingan jumlah dan sifat orang, binatang, benda. 
 Tingkat ketepatan unsur kebahasaan: tata bahasa, kosa kata, ucapan, tekanan 
kata, intonasi, ejaan, tanda baca, tulisan tangan. 
 Sikap tanggung jawab, kerjasama, peduli, dan percaya diri yang menyertai 
tindakan menyebutkan dan menanyakan tentang perbandingan jumlah dan 
sifat orang, binatang, benda. 
 
Cara Penilaian: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran (role play) dalam bentuk interaksi dengan 
menyebutkan dan menanyakan tentang perbandingan jumlah dan sifat orang, 
binatang, benda. 
Observasi: 
(penilaian yang bertujuan untuk memberikan balikan secara lebih cepat) 
 Observasi terhadap tindakan siswa menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang perbandingan jumlah dan sifat orang, 
binatang, benda, ketika muncul kesempatan, di dalam dan di luar kelas. 
 Observasi terhadap kesungguhan, tanggung jawab, dan kerja sama siswa 
dalam proses pembelajaran di setiap tahapan. 
 Observasi terhadap kepedulian dan kepercayaan diri dalam melaksanakan 
komunikasi, di dalam dan di luar kelas. 
Penilaian diri 
Pernyataan siswa secara tertulis dalam jurnal belajar sederhana berbahasa 
Indonesia tentang pengalaman belajar menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, binatang, benda, termasuk kemudahan dan 
kesulitannya. 
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Sukoharjo, Juli 2016 
Mengetahui  
      
Kepala Sekolah    Guru Mata Pelajaran bahasa inggris 
 
 
Rini Pudyastuti, S.H. M.Si     Iskawati, S.Pd 
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THE LIST OF LEARNING GROUP 
THE LIST OF LEARNING GROUP 
SEKOLAH MENENGAH AL FIRDAUS 
ACADEMIC YEAR 2016/2017 
2nd Semester 
   
 
GRADE VIII 
LG 3 
 
 
No NIS Name  M/F 
1 15160543 Afrizal Yafi' Rohman M 
2 15160518 Ahmad Dzukhfriza Moga Syahid M 
3 15160533 Aisha Spica Anjarsari F 
4 15160531 
Anantayoga Rayhan Muhammad  M 
5 15160512 Annaylafayza Azizah Azzahra F 
6 15160526 Athallah Pascafitra M 
7 15160536 Audrey Vania Alodia Hulu F 
8 15160491 Aura Mahira Muza F 
9 15160519 Cinta Zalfa Tsuroyya F 
10 15160493 Fathania Nurul Windiar Putri F 
11 15160537 Fathia Alayda Majalawa F 
12 15160539 Hussain Randika M 
13 15160525 Ilyas Ar Rasyid M 
14 15160517 Kania Difia Azzahra F 
15 15160559 Lathifah Fathinnisa F 
16 15160514 Mohamad Adam Nurfalak M 
17 15160507 Naila Cahya Maharani F 
18 15160545 Niken Ratna Saputri F 
19 15160505 Nisrina Kamilia Firdaus F 
20 16170605 Previo Akhid Yudanto M 
21 15160535 Ratu Daarin Faadiyah Yakobus F 
22 15160496 Rayyis Fadhillah M 
23 15160494 Rifano Visby Ariatama M 
24 15160513 Safira Nur Ambarwati F 
25 15160502 Shahrizaha Rinandito F 
26 15160523 Sumaya As'ad Salim Sungkar F 
27 15160540 Wildan Miftahur Rohman M 
28 15160509 Wirdiantama Ahnaf Lutfiyardanna M 
29 15160524 Yasmine Noer Calista F 
Note 
: Male : 12 
 
 
Female : 17 
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